Northern Illinois University

Huskie Commons
Graduate Research Theses & Dissertations

Graduate Research & Artistry

2016

An exploration of counselor educators' and supervisors' views of
the development of multicultural competency in master's-level
students during practicum
Chunnan Hu

Follow this and additional works at: https://huskiecommons.lib.niu.edu/allgraduate-thesesdissertations

Recommended Citation
Hu, Chunnan, "An exploration of counselor educators' and supervisors' views of the development of
multicultural competency in master's-level students during practicum" (2016). Graduate Research Theses
& Dissertations. 1297.
https://huskiecommons.lib.niu.edu/allgraduate-thesesdissertations/1297

This Dissertation/Thesis is brought to you for free and open access by the Graduate Research & Artistry at Huskie
Commons. It has been accepted for inclusion in Graduate Research Theses & Dissertations by an authorized
administrator of Huskie Commons. For more information, please contact jschumacher@niu.edu.

ABSTRACT
AN EXPLORATION OF COUNSELOR EDUCATORS’ AND SUPERVISORS’ VIEWS OF
THE DEVELOPMENT OF MULTICULTURAL COMPETENCY IN MASTER’S-LEVEL
STUDENTS DURING PRACTICUM
Chunnan Hu, Ph.D.
Department of Counseling, Adult, and Higher Education
Northern Illinois University, 2016
Scott A. Wickman, Dissertation Director

Counselors must improve multicultural counseling competency to meet clients’ needs in
this pluralistic society. This study used grounded theory methodology to describe counselor
educators’ and supervisors’ experiences and perspectives of master’s-level practicum students’
multicultural competency development. Nine counselor supervisors from eight counseling
programs participated in this study. Findings indicate that students’ openness to and humility
regarding cultural differences, direct exposure to diversity, having faculty who value
multicultural competency and are culturally competent, and having effective multicultural
training and supervision are key contributing factors in students’ multicultural competency
development. This study shares counselor educator and supervisors’ current practices in
promoting and evaluating practicum students’ multicultural competency, and it offers insights
into counselor education programs and faculty to better meet students’ competency
developmental needs. Future directions for research and training practices are discussed.
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CHAPTER 1
INTRODUCTION

A counseling incidence that happened last year stimulated and intensified my interests in
multicultural training and supervision. At that time, I saw a counselor to boost my study
motivation. I was assigned to a White, master’s student in couple and family therapy. In our first
session, without introducing ourselves, she asked me why I was there for counseling. I said I
want to talk about my research project and gain motivation. From out of nowhere, she asked me
if I had suicidal thoughts; I said “no.” She explained that as this was intake session, I needed to
fill out a few forms and assessments. I said “okay.” She sent me out to the waiting room, gave
me a bunch of forms, and told me to press the doorbell after finishing all the forms. Then she
shut the door and went back to her office. I felt irritation as I went through the forms. I saw
suicide, anxiety, depression, relationships, and a few other assessments; two of them had one
hundred questions each. I wondered why she burdened me with this huge amount of questions
that had nothing to do with my issues. Did she not see me as a foreigner and an English-learner?
I suppressed my anger and complied by answering the questions. Thirty minutes passed, and I
still had a lot to do. I was there alone in the waiting room, surrounded by four walls and a closed
door. The only connection I had with the inside was the doorbell button. I joked to myself when I
filled out the suicide assessment. I thought if I was suicidal, I might have already killed myself
and nobody would have even noticed it. The three relationship assessments were completely
inapplicable to me because all forms assumed that my partner, parents, and I were Americans. I
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marked my answers in these forms anyway. It took me 50 minutes to do these forms. Finally, I
rang the bell.
The counselor came out smiling and said, “I know, it is a lot!” I replied to her in my mind,
“No, you do not.” I handed the forms to her, and we went back to the counseling room. She
glanced through the forms. Apparently, she had no interest or thought about my race and
ethnicity because she did not stop for a second when seeing the word Chinese as my identity. Her
first statement was, “so, you do not have suicidal ideation, or depression, or anxiety. You are not
stressed either.” I confirmed. She asked, “You do not have physical diseases in your family?” I
said “no.” She continued “on both sides of your family?” I nodded, feeling annoyed. She
appeared surprised and said, “Wow, that’s…that’s special.” Both of us kept silent for a few
seconds. I asked, “Is there something wrong with it?” She told me that I was lucky to have good
genes because people usually have family diseases like diabetes and high blood pressure. I could
just feel my blood pressure going up as I heard her words. Did she mean it was normal for
Chinese to have family diseases? Did I become overly sensitive because of the forms that I filled
out? I tried to drop my thoughts, but the picture in my history book emerged in my mind. The
picture was about American and seven other countries’ military forces invading China in 1900.
More than a century had past; what did it mean that a White-American counselor told me that I
had good genes in this counseling room? As I was trying to make sense of her comments, my
heart beat faster and my face felt hot. Obviously, she noticed nothing about what happened
inside of me because she said “I will see you next week” in the end. She thought that she treated
me no differently from her other clients. However, I had come to counseling with hope and
excitement, but I left with inferiority, anger, embarrassment, resentment, and a busy mind.
Counseling indeed is a culture encounter!

3
General and Multicultural Counseling Competency

Research has shown an overlap between general counseling competency and
multicultural competency (Cates, Schaefle, Smaby, Maddux, & LeBeauf, 2007; Coleman, 1998;
Constantine, 2002; Fuertes & Brobst, 2002). Counselors are effective in general; counselors may
also be competent in counseling diverse populations, or vice versa. Coleman (1998) tested 142
master’s counseling students and 47 ethnic minority social psychology undergraduates. These
students watched a culturally neutral video and a culturally sensitive counseling video and then
rated the counselors’ general counseling competency and multicultural competency. The result
indicated no significant difference between students’ perceived general counseling competency
in the counselors in the videos and multicultural competency, which means in order to be viewed
as competent, a counselor needs to demonstrate culturally-sensitive responses in the counseling
process.
However, a counselor with general competency may, or may not, be culturally competent.
Constantine (2002) surveyed 112 clients of color who attended their campus counseling center
and found that the responses between the clients’ ratings of their counselors’ general and
multicultural competency overlapped by 60%. Counselors’ general competency such as the
ability to build therapeutic rapport, empathy, and active listening played a significant role in the
satisfaction of clients of color. Additionally, after controlling for clients’ ratings of counselors’
general competency, counselors’ multicultural competency contributed significantly to clients’
satisfaction (Constantine, 2002). Chang and Berk (2009) interviewed 16 racial/ethnic minority
clients to understand the effect of racial/ethnic differences on the counseling process. Clients
perceived counselors’ nonjudgmental attitude, empathy, active listening, and reflections of
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feelings and meaning as important to the counseling process. Beyond these factors, minority
clients certainly expected their counselors to have knowledge of their cultural groups; to
understand their multiple minority statuses; to understand oppression, discrimination, and power
issues in their lives; to use culturally appropriate interventions; and most importantly, to work
through the cultural differences between them. Chang and Berk’s (2009) study further indicated
that multicultural competency has distinct components and clients of color value their counselors’
multicultural competency. Racial minorities (other than the White population) comprise 37% of
the U.S. population, and this number is projected to increase to 57% in 2060 (United States
Census Bureau, 2012). Counselors are highly likely to provide cross-cultural services now and in
the near future. Training counselors to work with diverse populations has become crucial.
The Counsel for Accreditation of Counseling and Related Educational Programs
(CACREP) standards (2016) required multicultural training in master’s programs. Most
counseling programs have at least one class in multicultural training and have multicultural
issues infused in other classes. There is room for improvement to meet the ever-growing needs of
diverse populations. Cates et al. (2007) examined 86 master’s students in a CACREP program.
Even though multicultural issues were integrated throughout the 64-credit-hour curriculum,
students scored significantly higher in general counseling knowledge and skills than in
multicultural knowledge and skills. This result indicated a lack of strategic and systematic focus
on multicultural competencies in instruction and supervision, ongoing evaluation of students’
multicultural skills, and multicultural-focused practicum and internships (Cates et al., 2007).
Counselor educators who have not received multicultural training themselves may focus on
training students’ general skills in practicum and internship (Falender, Burnes, & Fllis, 2013).
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Cates et al. (2007) suggested counselor educators should also focus on multicultural training and
evaluation in practicum and internship.
Issues in Multicultural Training and Supervision

Three major issues exist in multicultural research and practices. These issues are the
unclear definition of multicultural counseling competency, the lack of multicultural competency
evaluation in the counseling practicum, and the lack of empirically supported multicultural
framework and theories to guide supervision. All of these issues warrant further research and
practice in the counseling field.
Fuzzy Definition of Multicultural Counseling Competency

The first issue is the vague definition of multicultural competency. Sue, Arredondo, and
McDavis’s (1992) multicultural competencies and standards primarily refer to working with the
four racial minority groups: African American, American Indian, Asian American, and Hispanic
American, but they “have had useful relevance to other oppressed groups as well” (p. 477).
These other oppressed groups may include women, lesbians, gay men, transgender women and
men, low-income population, military population, and non-dominant religion believers. There
has been a debate on what multicultural counseling includes. Some counselors believe that
multicultural counseling should incorporate all oppressed groups, while others insist that
multicultural counseling should focus only on racial and ethnic differences (Sue et al., 1992).
The American Counseling Association (ACA; 2014) Code of Ethics requires counselors to be
competent in working with diverse populations; more specifically, counselors must gain
knowledge, awareness, sensitivity, dispositions, and skills to work with a diverse population.

6
However, the ACA did not define what a diverse population meant. Only two places in the ACA
Code of Ethics (2014) listed the dimensions of age, culture, disability, ethnicity, race, religion,
gender, gender identity, sexual orientation, marital status, language preference, socioeconomic
status, and immigration status. The ACA (2014) wrote that counselors should not discriminate
against these populations. The standard of no discrimination seems too minimal for professional
counselors. Later in the document, the ACA wrote that counselors should recognize the effects of
these factors on the assessment process. This requirement does not provide guidelines for
counseling behaviors other than assessments. The key problem is the ambiguity of the definition
of diverse population. Based on the definition, it is difficult to tell if counselors violate the
multicultural guidelines in the ACA Code of Ethics when they are incompetent in working with
minority populations such as low socioeconomic populations. The CACREP (2016) standards
also do not define a multicultural population. Both documents stress counselors’ ability to
understand the effects of oppression, privilege, and discrimination in diverse people’s lives,
which seems to imply that diverse population includes much wider dimensions than racial and
ethnic differences. However, without a consensus about what multicultural competency focuses
on is up to individual interpretation, which has increased confusion and difficulty in training
culturally competent counselors.
Lack of Multicultural Competency Evaluation
The second issue is the evaluation of counselors’ multicultural competencies. Counselor
educators and supervisors are gatekeepers and evaluators (Bernard & Goodyear, 2013). Without
a clear understanding of what constitutes multicultural competencies, it is difficult to evaluate
these competencies. Beyond knowing what they are assessing, counselor educators should also
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“clearly state to students, prior to and throughout the training program, the levels of competency
expected, appraisal methods, and timing of evaluations for both didactic and clinical
competencies” (ACA, 2014, F.9.a.). The problem is the levels of multicultural competency
expected are difficult to define. For example, counselors need to have knowledge of minority
cultural groups, but research has not adequately addressed what level of knowledge is sufficient.
Furthermore, knowing how to use cultural knowledge seems much more important than the
knowledge itself. Falicov (2014) said that counselors who apply sociocultural norms to clients
tend to use stereotypes that impede the counseling process. It is even more difficult to evaluate
counselors’ awareness of multiculturalism.
Many multicultural competency assessment tools have emerged during the past two
decades, such as the Cross-Cultural Counseling Inventory-Revised (CCCI-R; LaFromboise,
Coleman, & Hernandez, 1991), the Multicultural Counseling Inventory (MCI; Sodowsky, Taffe,
Gutkin, & Wise, 1994), the Multicultural Awareness-Knowledge-and-Skills Survey (MAKSS;
D’Andrea, Daniel, & Heck, 1991), the Multicultural Counseling Knowledge and Awareness
Scale (MCKAS; Ponterotto, Gretchen, Utsey, Rieger, & Austin, 2002), and the Multicultural
Counseling Competency and Training Survey (MCCTS; Holcomb-McCoy & Myers, 1999).
Most of the available tools are self-rated and lack empirical support regarding their accuracy
(Hays, 2008). Counselor educators and supervisors might not use these tools or might only use
them sparsely in practicum or internship. Also these tools focus on assessing counselors’
awareness, knowledge, and skills in the dimension of racial and ethnic diversity, so it might be
inappropriate for supervisors and counselors to use the tools to assess competencies in other
dimensions. One of the commonly used assessment tools in a practicum in CACREP programs is
the Counseling Competencies Scale (CCS; University of Central Florida Counselor Education
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Faculty, 2009); however, only one out of the 32 items assesses multicultural competency on the
scale (Swank, Lambie, & Witta, 2011). Certainly, it is not enough to provide formal feedback to
students about their multicultural development. Little is known about how practicum supervisors
use formal and informal methods to evaluate students’ multicultural competencies.
Limitations of Multicultural Supervision Frameworks

A third issue in multicultural training is the lack of empirically-supported supervision
models to systematically promote students’ multicultural competency. Counselor educators
should actively infuse multicultural competency in their training and supervision practices (ACA,
2014). Without conceptual models and frameworks, it is difficult for educators to monitor the
quality of their training. There has been an increased interest in multicultural supervision in the
past two decades. Multicultural supervision researchers have mainly focused on racial and ethnic
identity in supervision dyads (Cook, 1994; Ladany, Inman, Constantine, & Hofheinz, 1997;
Ladany, Brittan-Powell, & Pannu, 1997; Wong, Wong, & Ishiyama, 2013), formulating and
discussing supervision models (Ancis & Ladany, 2001; Ober, Granello, & Henfield, 2009), and
integrating multiculturalism in traditional supervision approaches (Bernard & Goodyear, 2013;
Hird, Cavalieri, Dulko, Felice, & Ho, 2001). Despite the different focus of each study, there are
common discussions and suggestions across these studies: supervision should focus on
multicultural issues; cultural identity development needs to become a component in supervision;
and supervisory relationships need to be more equal and collaborative.
Ancis and Ladany (2001) articulated a five-domain multicultural supervision framework.
These domains include a) supervisee and supervisor personal development, b) client
conceptualization with consideration of contextual factors and alternative explanations for clients’
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concerns, c) flexible and culturally appropriate interventions, d) an open and equal supervisory
atmosphere, and e) supervisee evaluation. Ancis and Marshall (2010) studied specific positive
supervision behaviors based on these domains. They listed supervision behaviors in the personal
development domain as supervisors self-disclosing their cultural biases, values, knowledge, and
experiences; introducing multicultural issues in supervision; being aware of the racism and
oppression on clients; and being able to express this awareness in supervision. Supervision
behaviors in the second domain include supervisors encouraging supervisees to examine the
effects of their cultural backgrounds on clients, exposing supervisees to cultural information and
encouraging them to engage in multicultural activities outside of supervision, and challenging
supervisees’ biases and assumptions in client conceptualization. Behaviors in the third domain
include supervisors encouraging collaborative goal setting in counseling. The fourth domain
includes supervisors actively understanding the cultural differences between them and
supervisees and diminishing power differences in the supervisory relationship. The last domain
includes behaviors like supervisors identifying supervisees’ strengths and limitations in
multicultural counseling.
These supervisory behaviors were helpful for supervisees to engage in dialogue about
multicultural issues, to examine their biases and stereotypes toward clients, to feel comfortable
bringing up multicultural issues in supervision, to develop a better understanding of clients and
themselves, and to form an ongoing process of multicultural development (Ancis & Marshall,
2010). However, the positive supervision behaviors listed above were hypothesized from the
supervisees’ perspectives. A study that focuses on practicum supervisors’ perspectives of how to
promote supervisees’ multicultural development is necessary.
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Research Purpose and Questions

Little is known about how counselor educators and supervisors evaluate and promote
master’s-level students’ multicultural development in practicum. The purpose of the current
study is to explore counselor educators’ and supervisors’ views of the development of
multicultural competency in master’s-level practicum students. The research questions include
1. How do counselor educators and supervisors describe their own multicultural counseling
competency development?
2. How do counselor educators and supervisors define what multicultural counseling
competency looks like in practice?
3. How do counselor educators and supervisors promote master’s-level practicum students’
multicultural competency development?
4. How do counselor educators and supervisors evaluate master’s-level practicum students’
multicultural competency?
Rationale and Theoretical Framework
Bandura’s (1977) self-efficacy theory and the sociocultural theory of learning guided this
study. Bandura’s self-efficacy theory provided a rationale for counselors’ initiation to
multicultural counseling as well as their effort and motivation to sustain multicultural counseling
development. The sociocultural theory of learning provided a rationale for focusing on
individuals’ cultural contexts in counseling and supervision. The following section includes a
discussion of how these two theoretical frameworks guided the current study.
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Bandura’s Self-Efficacy Theory
According to Bandura’s (1977) self-efficacy theory, people’s self-efficacy determines
“whether coping behaviors will be initiated, how much effort will be expended, and how long it
will be sustained in the face of obstacles and aversive experiences” (p. 191). Self-efficacy means
the belief that one can successfully exhibit the behaviors required to produce certain outcomes
(Bandura, 1977). People develop their self-efficacy from four sources: “performance
accomplishments, vicarious experience, verbal persuasion, and emotional arousal” (p. 195). The
personal mastery experience is the most influential to affect self-efficacy (Bandura, 1977).
Vicarious experience means that people learn from observing their models (Bandura, 1977).
Seeing others performing a challenging task successfully can generate self-confidence to perform
the same task. Verbal persuasion means that people can achieve a higher self-efficacy through
other people’s suggestions (Bandura, 1977). Emotional arousal means people’s actual or
expected anxiety and vulnerability level when performing a certain task (Bandura, 1977).
Emotional arousal provides valid information for people’s self-efficacy because people are more
likely to expect success when they are happy and excited rather than being agitated and worried
(Bandura, 1977).
Bandura’s self-efficacy theory provided an important rationale for training
multiculturally competent counselors. According to the theory, counselors with high
multicultural self-efficacy are likely to practice culturally competent counseling and keep
developing their competencies throughout their career. Thus, counselor educators and
supervisors need to focus on improving students’ multicultural self-efficacy. The first way to
improve students’ self-efficacy is students’ successful performance in providing multicultural
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counseling. This requires practicum supervisors to match students with culturally different
clients. When students repeatedly experience strong rapport with diverse clients and positive
supervisory feedback by applying their knowledge and skills, students’ self-efficacy and
motivation are reinforced. Additionally, prolonged encounters are more effective than brief
encounters for individuals to successfully perform a difficult task (Rabavilas, Boulougouris,
&Stefanis, 1976). This perspective has provided the rationale for infusing multicultural training
throughout counseling programs. Also supervision needs to incorporate multicultural topics from
the beginning to the end. Beyond performance opportunities, counseling practicum should
provide an excellent opportunity for students’ vicarious learning. Counselors learn from
observing peers’ practice and from live supervision. An interactive practicum atmosphere is
important for students to learn from observing and modeling.
The third way to increase self-efficacy is verbal persuasion. The placebo effect can be
used to support students’ multicultural self-efficacy. When practicum supervisors discussed their
expectations of multicultural counseling competencies and expressed their belief on students’
ability to achieve these expectations, students tended to grow their self-efficacy. The fourth way
is the appropriate emotional arousal. Research well supports that first-time practicum students
are stressed and anxious because of the performance standards and intensive evaluation
(Falender et al., 2013). When people are in fear, they tend to avoid challenging situations
(Bandura, 1977). Supervisors need to build a safe and collaborative environment to reduce
supervisees’ anxiety. Besides the four ways, Bandura (1977) talked about how the difficulty
level of a task is related to individuals’ self-efficacy. When individuals achieve a certain level of
performance, the same standards will no longer produce incentives for the continuation of the
behaviors. Supervisors need to provide individual standards to motivate students’ self-efficacy
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development. In summary, Bandura’s (1977) conceptualization of self-efficacy provided
important implications about counseling supervision in this study.
Sociocultural Theory of Learning

The sociocultural approach was initially traced to Lev Vygotsky and further developed by
other scholars (e.g., Packer & Goicoechea, 2000). The theory is based on the concept that human
learning and development take place in cultural contexts (John-Steiner & Mahn, 1996) and
culture contexts shape human development. The cultural contexts include ecology, history,
cultural, and family organizations (John-Steiner, 1995). The representation of human behaviors
relies on socially developed meanings (John-Steiner & Mahn, 1996) in that certain dialects, body
gestures, holidays, food, and habits have different meanings for different groups of people and
people’s development is largely facilitated by social interactions with others (Packer &
Goicoechea, 2000). Brown, Collins, and Duguid (1989) believed learning involves
“enculturation” (p. 33). Enculturation means people consciously and unconsciously adopt
behaviors and beliefs of cultural groups, pick up jargon, imitate customs, and act the norms
(Brown et al., 1989). In this process, people construct their identities (Packer & Goicoechea,
2000).
In supervision, multicultural differences exist between supervisors and supervisees and
supervisees and clients. Understanding the cultural influences on human development is crucial.
For example, a problematic behavior in one culture can serve a positive function in another
(Pedersen, 1991b). It is important to understand how culture and identity influence clients’
experiences of function and dysfunction. Likewise, counselors’ and supervisors’ cultural
histories and social contexts are not neutral or irrelevant to the counseling and supervisory
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relationships (Falicov, 2014). Counselors and supervisors must recognize their subjectivity is a
crucial component in the interactions with each other and clients whose cultural backgrounds are
different. Supervision needs to focus on bringing the cultural subjectivity into awareness and
understanding how the subjectivity may facilitate or impede counseling and supervisory
relationships.
Definition of Important Terms

The following definitions will be used throughout this document:
Counselor Educators and Supervisors - In this study, counselor educators and supervisors means
counseling programs faculty members who supervise master’s practicum.
Culture - Culture now has more of a broad and dynamic meaning than ever before. In this study,
the definition of culture is based on Falicov and Brudner-White’s (1983),
Culture is those sets of shared world views, meanings, and adaptive behaviors
derived from simultaneous membership and participation in a variety of contexts,
such as language; rural, urban or suburban setting; race, ethnicity, and
socioeconomic status; age, gender, sexual orientation, religion, disability,
nationality; employment, education and occupation, political ideology, stage of
migration/acculturation, partaking of similar historical moments and ideologies.
(pp. xiv-xv)
Falicov and Brudner-White’s (1983) definition emphasizes the different social contexts’
influence on individuals and the complex differences between individuals between and within
cultural groups. Multicultural training and supervision should focus on the broad variables in
individuals’ cultural backgrounds. Also, as the social contexts and interactions are ever-changing,
people’s cultural identities are also changing.
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Diversity - Based on the above definition of culture, diversity is the similarities and differences
between individuals in the multidimensions in culture, such as race, ethnicity, socioeconomic
status, age, gender, sexual orientation, religion, disability, and language.
Multicultural Competency - Multiculturally competent counselors actively engage in processes
of developing awareness about human behaviors and beliefs and their own biases, understanding
their culturally different clients’ worldviews, and practicing culturally appropriate and sensitive
counseling interventions and skills (Sue et al., 1992). This definition views multicultural
competency as an ongoing continuum, which takes effort to develop over time and through
practice. However, based on this definition, one cannot tell the different levels of culturally
competent counselors.
Multicultural Competent Supervisors - Multicultural competency in supervision includes
“awareness, knowledge, and appreciation of the three-way interaction of the client’s,
supervisee’s, and supervisor’s values, assumptions, biases, expectations derived from
worldviews, and the integration of practice assessment and intervention skills” (Falicov, 2014, p.
31-32). Multiculturally competent supervisors understand and are aware of the multidimensions
of their own, supervisees’ and clients’ identities and understand how those identities influence
the supervision process (Falicov, 2014).
Multicultural Counseling - The ACA Code of Ethics (ACA, 2014) defines multicultural
counseling as “counseling that recognizes diversity and embraces approaches that support the
worth, dignity, potential, and uniqueness of individuals within their historical, cultural, economic,
political, and psychosocial contexts” (p. 20). From this definition, counselors work within
sociocultural contexts, recognize the impact of cultural contexts on individuals, and use any
approach that supports human development.
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Multicultural Supervision - Multicultural supervision integrates multiple cultural interactions as
they occur in the triadic relationship of the supervisor, supervisee, and client (Hird et al., 2001).
Based on this definition, multicultural factors need to be infused in all aspects of supervision. In
this study, multicultural supervision includes weekly practicum individual and group supervision.
Oppression - Related to the definition of privilege, oppression is the asset package that is
systematically denied in life due to the membership in certain cultural dimensions (McIntosh,
1992). Frye (1983) discussed oppression as a social force that presses people down and blocks
people from opportunities and from pursuing success. Each individual can be privileged and
oppressed at the same time because of the complex cultural dimensions.
Privilege - Privilege is “an invisible package of unearned assets” (McIntosh, 1992, p. 30) that
social systems allow some people to have but deny others based on their membership in cultural
dimensions (Johnson, 2006). Privilege is usually unrecognizable to the people who have access
to it.
Summary

Counseling is a cultural encounter. Even though there is a large overlap between
counselors’ general and multicultural competencies, the two are not the same. Clients of color
indicate that their counselors’ multicultural competency (e.g., knowing their cultural groups,
understanding their multiple minority statuses, and using culturally appropriate interventions)
were crucial for their satisfaction with the services (Chang & Berk, 2009; Constantine, 2002).
Cates et al.’s (2007) study conveyed that master’s-level students’ general counseling competency
was higher than their self-perceived multicultural competency. In addition, supervisors may have
lower multicultural competency than their supervisees due to the lack of multicultural training
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(Falender et al., 2013). It is essential to know how supervisors develop their multicultural
competency.
Three issues exist in multicultural training and supervision. These issues are the fuzzy
definition of multicultural counseling competency, the lack of multicultural competency
evaluation, and the lack of multicultural supervision frameworks. A study that focuses on
counseling students’ multicultural competency development and evaluation in practicum will
provide valuable answers to these issues. Thus, the purpose of this study is to explore counselor
educators and supervisors’ view of the development of multicultural competency in master’slevel students during practicum. Five corresponding research questions were asked to serve this
purpose.
Bandura’s (1977) self-efficacy theory and the sociocultural theory of learning provide my
lens of viewing multicultural counseling and supervision. Based on Bandura’s self-efficacy
theory, supervisors can help supervisees develop counseling self-efficacy through four sources:
performance accomplishments, vicarious experience, verbal persuasion, and emotional arousal.
The sociocultural theory of learning provided a broader perspective for how I viewed the
relationships between people and their environment and the interactions among people. I believe
that people and their social contexts interrelate. People learn from interactions with others.
People’s values, worldviews, behaviors, and emotional expressions are embedded in their social
contexts. These beliefs have largely shaped my views on counseling supervision and the research
methodology for this study. At the end of the chapter, I defined key concepts for this study.

CHAPTER 2
LITERATURE REVIEW
This chapter begins by looking at the close relationship between counselors’ views of
culture and their counseling behaviors through a brief history of views of culture. The first
section ends with an overview of multicultural counseling development. The next section focuses
on research associated with counseling practicums, especially research on counselors’
multicultural competencies, assessment of multicultural competencies, and competency-based
supervision. The last section presents the topics of multicultural training and the supervision
models being used to promote students’ multicultural competencies.
Culture and Counseling
Culture directly influences people’s communication styles, attitudes towards help-seeking,
responses to distress, interpretations of events, and skills to cope. Counselors’ counseling
behaviors are embedded in their culture. The following section is an overview of counselors’
view of culture and its relations to the counseling field and the development of multicultural
counseling.
View of Culture and Its Influence on the Counseling Field

Culture does not mean the same thing it did a century ago. The meaning of culture has
developed through a series of changing viewpoints and value, and the counseling field has
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moved from ignorance of culture to appreciation of clients’ diversity. With this change, the
counseling theoretical approaches, relationships, and interventions have evolved.

Early View of Culture

By the late 19th century, the meaning of culture had broadened to represent the
organization of a particular way of life among a particular group of people. However,
enlightenment thinking assumed that Europeans had a higher culture than non-Europeans did
(Monk, Winslade, & Sinclair, 2007). Geertz (1973) noted that Western cultures were considered
evolutionarily more developed and more rational than non-Western cultures that were more
superstitious and magical. This view of culture justified the impositions of European political
authority over other political systems and the colonization of other cultures for their own good
(Geertz, 1973). The counseling profession is basically a product of European American culture.

Modernist View of Culture

A strong push for scientific methods in the academy in the early 20th century has had a
strong influence on people’s view of culture. The assumptions of modernist epistemology
includes that reality can be known through scientific study, parts can be separated from the
whole, observers are objective, reality is linear, causality often exists, and outcomes are
predictable and measurable (Stloukal, Rheineck, & Wickman, 2009). The modernist view of
culture changed the idea of high and low cultures and perceived culture as a combination of
stable and knowable characteristics of a group of people (Monk et al., 2007). Examples of the
modernist view include the Asian American way of parenting, the Native American system of
kinship relations, and Latino American family relationships, and so on. This tendency of
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grouping people was later referred to as the cookie-cutter study of culture (Geertz, 1973). Culture
was static, timeless, and less in touch with the countless and continuous drives of social and
political changes that were happening in the world (Monk et al., 2007). Also, under the influence
of the modern view, some counselors proudly asserted that they treat clients equally and that skin
color makes no difference in the counseling process. Wrenn (1962) first called these counselors
culturally encapsulated.
The modern view of culture has had a profound and dominant influence on the
development of conventional theories of psychotherapy. Modern psychotherapy and counseling
can trace its roots back to Freud and his psychoanalytic work (Atkinson & Hackett, 1997; Monk
et al., 2007) and has had a profound influence on other major counseling theories. Freud created
distance between therapists and patients (Monk et al., 2007). Therapists were the experts, and the
patients were the objects of the therapists’ scientific analysis. Therapists had neutral knowledge
and were free from their cultural influences. Behavioral psychologists viewed culture as the
people’s environment and “the source of faulty patterns of conditioning that needed the superior
perspective of the scientist to correct” (Monk et al., 2007, p. 22). In this sense, culture was
viewed as the opposite of science. Based on behaviorist beliefs, cognitive-behavioral
psychotherapy has become enormously popular in the 20th century. The theory is about applying
rational and scientific thinking to solve people’s problems, and Beck (1975) articulated a linear
pattern of the causality and solution of people’s problems. Different from emphasizing people’s
thinking and behavioral patterns, Rogers’s (1980) person-centered therapy emphasizes people’s
inner experience. Person-centered therapy has received praise for its humanity; however, the
therapeutic goal is freeing individuals from their restrained and judgmental social environment to
achieve a higher degree of internal congruency. Similarly, Gestalt theorists also view individuals
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as growing from constantly struggling with the culture around them. Healthy behaviors are
successful resolutions of the conflicts between engaging in cultural rituals and personal needs
(Perls, Hefferline, & Goodman, 1951).
A few common themes emerged from the above discussion in the major counseling
therapies and practices. The first theme is that “science can do better for the individual than
culture can” (Monk et al., 2007, p. 25). The second theme is that individuals’ personality makeup
can be reduced to parts, such as belief and behavioral systems. The third theme is the
overemphasis on individuals’ internal control of mental health issues. For example, people are
responsible for controlling their thoughts on an event, so they can choose their behaviors and
emotions accordingly. Another theme was a linear and correct way of explaining and reducing
people’s struggles. These modern themes still dominate today’s counseling field (Monk et al.,
2007). Counselors still are using one or more of the conventional counseling theories to guide
their counseling practices, and there has been a debate about multicultural counseling being a
separate theory or being infused with the conventional theories (Comas-Díaz, 2014). Regardless
of which stand counselors take, they need to examine the assumptions of their theoretical
approaches.

Postmodern Perspectives on Culture

The social conditions of the 1960s, such as the civil rights, antiwar, feminist, and other
human rights movements directly and indirectly motivated many culturally disadvantaged groups
to seek mental health services (Monk et al., 2007). Counselors who practiced modern
perspectives soon discovered that they were not prepared to work with issues such as
discrimination, alienation, and oppression (Sue, Bingham, Porche-Burke, &Vasquez, 1999).
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Stereotypes and discrimination often occurred in counseling due to counselors’ lack of
understanding of oppression and inappropriate diagnosis, treatment, and referrals (Hays, 2008).
These social conditions led to a focus on multicultural issues in counseling. Multicultural
counselors have started to challenge the modern view of culture and choose postmodern
epistemology. Postmodern assumptions include absolute truth seldom exists; there is no right
way of living; observers are not objective but speak from their own cultural position; and reality
is usually ambiguous, contradicted, interconnected, and multi-causal (Stloukal et al., 2009).
Culture is viewed as a way of interpreting life as well as a way of life; as meanings and
interpretations are fluid, culture is seldom fixed (Hall, 2005). Mental health professionals started
to pay attention to the ambivalences or contradictions within and among cultural groups.
Multicultural counselors are embracing postmodern perspectives. Counselors validate
ambiguity and multiple realities in people’s lives and recognize both pain and pleasure are
essential in the search for meaning (Hansen, 2010). They emphasize the ways in which social
oppression (e.g., racism, classism, ethnocentrism, and/or sexism) contribute to the mental health
problems that clients present, arguing that survival responses under oppressive conditions are
often mistaken for pathology and providing ways to help clients directly address various
oppressive conditions in their lives (Goodman et al., 2004). Feminist counselors “take seriously
the ways in which cultural differences lead to differential opportunities in life” (Monk et al.,
2007, p. 49) and diminish power differences in people’s relationships. Individuals have multiple
identities and as such they have both privileged and oppressed statuses. As Brabeck and Brown
(1997) wrote,
As feminist practitioners, we attend to hierarchies of power and dominance among
and between people in all practice settings. We notice the ways in which we are both
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oppressed and oppressor, dominant and marginal, as well as the interactive
relationships that emerge from these different positions of power. (p. 25)
Awareness of privilege and oppression becomes an essential component in multicultural
counseling. Counselors not only study the sociopolitical prejudice toward individuals of minority
racial and ethnic backgrounds but also focus on understanding the oppressed experiences of
women, lesbians, gay men, bisexual women or men, less-dominant-religious believers, and lowincome people. Feminist and multicultural counselors focus on clients’ self-help, autonomous,
and indigenous support systems. By fostering ongoing development of support systems in the
client’s own culture, counselors may ensure that clients can be supported continuously after the
initial counseling has ended (Monk et al., 2007).
Overview of the Development of Multicultural Counseling

In addition to psychodynamic, cognitive-behavioral, and humanistic perspectives,
multiculturalism has been viewed as a fourth force in counseling and psychology (Pedersen,
1991a). Over the past 40 years, the development of multiculturalism in the counseling field has
had a few major changes: First, the concept of multiculturalism has been expanded beyond the
racial and ethnic differences between people. Second, multicultural research has increased
dramatically. Third, multicultural training has become a key curriculum component in counselor
training programs. And last, multicultural counselors have taken on social justice roles. I present
these changes in the following paragraphs.
In 1972, the Association for Non-White Concerns (ANWC) was founded at the American
Personnel and Guidance Association (precursor of ACA) Chicago conference. In 1985, ANWC
was renamed to the Association for Multicultural Counseling and Development (AMCD), as
multicultural counseling recognized that social, political, economic, and cultural variables
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influence the working alliance between counselors and clients (Katz, 1985). In 1995, the AMCD
approved Sue et al.’s (1992) conceptualization of multicultural counseling competencies. During
following ten years, from 1996-2006, multiculturalism became one of the three top themes in
articles published in four counseling journals: Journal of Counseling and Development,
Counselor Education and Supervision, Journal of Counseling Psychology, and The Counseling
Psychologist (Smith, Southern, & Devlin, 2007). Counseling training programs added
multicultural counseling as a required training component, and later, multicultural issues were
required to be infused into all coursework in a counseling training program (Dickson & Jepsen,
2007).
Because recently, counselors have identified that unless fundamental change occurs in
our neighborhoods, schools, media, culture, and religious, political, and social institutions, our
work with individuals is likely to fail (Monk et al., 2007), the CACREP (2009) standards now
state that counselors have a role in eliminating biases, prejudices, and processes of intentional
and unintentional oppression and discrimination. Multicultural and social justice are viewed as
“two sides of the same coin” (Ratts, 2011, p. 35), with counseling charged with addressing the
systematic barriers faced by clients, and social justice advocacy should be culturally sensitive.

Counseling Practicum

The counseling practicum is a required and integral class in every counselor training
program. Counseling practicum is a supervised experience in which graduate students apply
counseling theories with clients in therapeutic interactions, which provide students the best
opportunity to apply their learning to culturally diverse clients. Typically, students video-record
their counseling sessions and receive feedback from their university supervisors and through

25
class group meetings. Practicum students must attend classes and have 60 minutes of individual
supervision or 90 minutes of group supervision with their university supervisor each week
(CACREP, 2016). The practice of skills in school and clinical settings is another part of
developing professional competencies in practicum. Typically, counseling practicum students
find an off-campus professional setting where they meet with individual clients and co-run
groups. Practicum students are required to have a minimum of 40 individual counseling hours
over the course of the semester, including individual counseling and co-facilitation of counseling
groups (CACREP, 2016). In both campus and off-campus settings, students develop and
maintain client files, a tentative counseling plan, and case notes for each client. Practicum
facilitates students’ competency in working with clients, and the evaluation of student progress is
essential for ensuring the quality and competency of all counseling students. These requirements
often produce high levels of student stress due to multiple tasks, intensive supervision, and
ongoing evaluation.
Bradley and Fiorini (1999) assessed the status of practicum training in CACREP
programs across the country by sending out surveys. Responding programs identified important
counseling competencies that students need to pass the practicum successfully. Of the 100
participating programs, 98% indicated that students should demonstrate basic listening skills,
reflection of feelings, and reflection of meaning by the end of their practicum training. Equally
important was the students' ability to recognize and correct (95%) their own counseling
limitations. Other competencies included working with diverse clients (88%) and facilitating a
counseling group (61%). The majority of the counselor training programs identified the
importance of developing multicultural counseling competencies in counselors-in-training;
however, 70% of CACREP programs did not prepare their counseling students to work with
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multicultural clients (Bradley & Fiorni, 1999). Weatherford and Spokane (2013) suggested
supervisors assess supervisees’ openness, self-awareness, cultural empathy, counseling skills,
and relationship building skills.
Multicultural Counseling Competencies

Sue et al. (1992) conceptualized 31 counseling competencies in three dimensions: beliefs
and attitudes; knowledge; and skills. The beliefs and attitudes domain encompasses counselors’
awareness of their own worldviews, biases, and stereotypes and sensitivity to client cultural
needs. Multicultural knowledge refers to counselors having specific knowledge of clients’
cultural groups and knowledge of sociopolitical influences on cultural group members.
Multicultural skills refer to counselors’ specific skills, strategies, and interventions that are
appropriate for minority groups. Sue and his colleagues’ understanding of multicultural
counseling have become the foundation of multicultural competency and the basis of training,
assessing, and identifying culturally competent counselors. The CACREP (2016) standards
clearly identified counselor multicultural training as one of the eight common core curricular
areas. As a result, students need to understand the cultural context of human relationships and
issues, know the characteristics and concerns within and among diverse groups nationally and
internationally, understand themselves and multicultural clients, understand multicultural
theories and identity development, apply strategies for working with and advocating for diverse
populations, and develop multicultural counseling competencies (CACREP, 2016). In addition,
the ACA Code of Ethics (ACA, 2014) states that “multicultural counseling competency is
required across all counseling specialties; counselors gain knowledge, personal awareness,
sensitivity, dispositions, and skills pertinent to being a culturally competent counselor in working
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with a diverse client population” (c.2.a.). These terms in the ACA Code of Ethics are very similar
to Sue and his colleagues’ explanation of multicultural competency.
Fischer, Jome, and Atkinson (1998) further conceptualized multicultural competencies in
therapeutic interactions. First, when counselors demonstrate knowledge of clients’ culture and
conceptualize the client’s issues in a cultural context, the therapeutic relationship is enhanced.
Moreover, counselors should demonstrate understanding of clients’ experiences of oppression
and the common power differences between privileged and oppressed groups in society. Second,
culturally competent counselors are able to communicate to clients that they share their
worldview. Third, counselors interpret clients’ issues using the clients’ frame of reference.
Finally, counselors use interventions that correspond to the clients’ cultural rituals or accepted
healing processes. Culturally competent counselors are aware of, knowledgeable about, and
skilled in the ways in which sociopolitical factors contribute to clients’ problems and understand
how cultural variables shape the counseling relationship (Ratts, 2011). Similarly, Falender et al.
(2013) discussed that competent counselors work within the cultural context, have a meaningful
understanding of clients, and use accurate assessment and appropriate interventions.
Different from the above researchers who stressed counselors’ actual awareness,
knowledge, and skills, Chu, Leino, Pflum, and Sue (2016) noticed a shift in more recent
multicultural counseling literature from focusing on counselors’ behaviors and skills in
counseling with cultural diverse clients (such as the implementing of cultural awareness,
knowledge, and skills) to focusing on counselors’ ways of being with clients (such as counselors’
disposition and interpersonal stance). Hook, Davis, Owen, Worthington, and Utsey (2013)
hypothesized that counselors’ humility and openness might be more important than other
characteristics, such as their knowledge, skill, and experience. Hook and colleagues defined
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counselors’ cultural humility as “having an interpersonal stance that is other-oriented rather than
self-focused” (p. 353), as characterized by a lack of superiority toward own cultural background
and experience. Culturally humble counselors “cultivate a growing awareness that they are
inevitably limited in their knowledge and understanding of a client’s cultural background, which
motivates them to interpersonally attune to the client in a quest to understand the client’s cultural
background and experience” (p. 354). Counselor openness is important because it can a)
counteract the tendency to feel superior when cultural differences arise in counseling (Hook et al.,
2013); b) overcome ethnocentrism (Richardson & Molinaro, 1996); c) deal with color-blinded
attitudes (Neville, Spanierman, & Doan, 2006); d) involve seeking out, perceiving, and
interpreting from clients’ frames of reference (Hook et al., 2013); e) appear very important to
clients (Worthington, Soth-McNett, & Moreno, 2007); f) generate empathy toward clients’
oppressed experiences (Toporek & Pope-Davis, 2005); and g) is associated with a strong
working alliance and clients’ improvement (Hook et al., 2013). Sperry (2012) added cultural
sensitivity as one dimension in cultural competency. Horvath (2001) noted that counselors’
characteristics of being empathetic, open, and flexible are appreciated by clients and predictors
of a strong counseling alliance, whereas counselor characteristics such as blaming, ignoring, or
rejecting were reported to harm the working alliance (Lambert & Barley, 2001).
Even with significant advances in multicultural research and practices, the abstract nature
of multicultural competency can be difficult to implement in practice (Ober et al., 2009; Ratts,
2011). Additionally, there is a lack of consensus regarding what constitutes multicultural
competencies (Holcomb-McCoy, 2000). For example, some researchers insist that
multiculturalism should primarily focus on people’s racial and ethnic differences, while other
researchers believe multiculturalism incorporates all privileged and oppressed groups. Prompted
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by the lack of clear theoretical models for multicultural counseling, Sue, Zane, and Young (1994)
stated that “what is needed are approaches that propose specific hypotheses as to how the
psychosocial experiences of ethnic minorities affect certain important processes in
psychotherapy” (p. 809). The answer to how cultural differences influence the counseling
process is still unknown, but clients of color certainly rated their counselors’ multicultural
competency as extremely important. In Fuertes and Brobst’s (2002) study, they identified that
among the White clients in their sample, multicultural counseling competency accounted for an
additional 2% of the variance in client satisfaction beyond their counselors’ general
competencies such as empathy and expertise, but it accounted for an additional 16% of the
variance among the minority counterpart in their study. Constantine (2002) surveyed 112 college
students of color who attended the counseling center. Client participants indicated their
counselors’ cross-cultural counseling skills, sociopolitical awareness, and cultural sensitivity as
multicultural counseling competencies and noted that these three competencies accounted for
significantly more variance in their overall satisfaction with counseling services than counselors’
general counseling competencies, including expertness, trustworthiness, and attractiveness
(Constantine, 2002).
Multicultural Counseling Competencies Assessment
Multicultural counseling has been raised to “the central core of the counseling
profession’s identity” (Ponterotto et al., 2002, p. 153). Clients, counselors, supervisors, educators,
and researchers have stressed the importance of counselors’ multicultural competencies in
working with diverse populations (Constantine & Ladany, 2000). Competency is not attained
naturally without training and experience. Increasingly diverse clients have increased the need
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for multicultural counseling competency assessment to monitor counselors’ abilities to approach
cultural factors in counseling and in society and to promote multicultural competency
development (Hays, 2008).
To assess counselors’ multicultural competencies, there needs to be a consensus
regarding what constitutes multicultural competencies. A majority of existing multicultural
counseling competency (MCC) assessment tools are based on Sue et al.’s (1992) multicultural
competency model. Hays (2008) reviewed the following assessment tools: the Cross-Cultural
Counseling Inventory-Revised (CCCI-R; LaFromboise et al., 1991), the Multicultural
Counseling Inventory (MCI; Sodowsky et al., 1994), the Multicultural Awareness-Knowledgeand-Skills Survey (MAKSS; D’Andrea et al., 1991), the Multicultural Counseling Knowledge
and Awareness Scale (MCKAS; Ponterotto et al., 2002), and the Multicultural Counseling
Competency and Training Survey (MCCTS; Holcomb-McCoy & Myers, 1999). All of these
individual MCC assessment tools are self-rated, except for the CCCI-R. Even though these
assessments have acceptable reliability and validity and play a significant role in assessing
students’ MCC, the self-report assessments have limitations such as participants’ tendency to
respond in socially desirable ways rather than their actual attitudes or behaviors and to
inaccurately recall and estimate specific attitudes or behaviors (Constantine & Ladany, 2000).
More importantly, all these tools only assess counselors’ competencies of working with racial
and ethnic minority groups (Hays, 2008). These assessments are not applicable in evaluating
student competencies with other diverse identities attached with socioeconomic status, gender,
religious beliefs, and other dimensions. As multicultural counseling develops, a few assessment
tools have served the purpose for other oppressed groups. These tools included the Quick
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Discrimination Index (QDI; Ponterotto, Potere, & Johansen, 2002) and the Counseling Women
Competencies Scale (CWCS; Ancis, Szymanski, & Ladany, 2008).
Competency-Based Supervision

Practicum supervision has two fundamental goals: improving supervisees’ competencies
and safeguarding client welfare (Bernard & Goodyear, 2013). Supervisors are ethically and
legally responsible for developing supervisees’ counseling competencies, providing ongoing
feedback, and formally and periodically evaluating supervisees’ performance (ACA, 2014).
Counseling students improve their competency to provide better counseling service to clients.
The definition of competency has evolved over time. Epstein and Hundert (2002) defined
clinical competency as “the habitual and judicious use of communication, knowledge, technical
skills, clinical reasoning, emotions, values, and reflection in daily practice” (p. 227). Helping
professionals’ competency should benefit society and provide the basis for professionals’
purposefulness, intuition, self-awareness, curiosity, and effort (Epstein & Hundert, 2002).
Falender and Shafranske (2004) expanded Epstein and Hundert’s definition by adding two
dimensions to conceptualize competency. The two dimensions included that competency is
“dynamic and evolving” and that it should be used flexibly (Falender & Shafranske, 2004, p.
132). Training programs need to promote the acquisition and maintenance of competency, but
more importantly, they need to provide students with strategies to renew and upgrade their
competency (Roberts, Borden, Christiansen, & Lopez, 2005). Falender and Shafranske (2004)
particularly have focused on counseling students’ self-assessment and reflective learning, which
are required competencies as life-long developing professionals and benefit the welfare of both
current and future clients.
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To help supervisors promote students’ competency, Falender and Shafranske (2004)
articulated a competency-based clinical supervision model that involves the following
components: supervisors are familiar with the local and national professional competency
standards; they explicitly identify the knowledge, skills, and values needed to meet these
standards; they train students to develop these knowledge, skills, and values; and they develop
procedures to evaluate students’ learning and self-assessing competency. Falender and
Shafranske’s (2004) competency-based clinical supervision model only provided a general
concept of supervision and did not contain specific guidelines for supervisors.
Promoting Counseling Practicum Students’ Multicultural Counseling Competencies
Research on students’ multicultural competency development has mainly focused on
counselor training programs’ culture, counseling courses, and supervision in practicum. As
Falender and Shafranske (2004) proposed, competency development is an ongoing process, and
counselors develop multicultural competency throughout their training program and careers. The
following section focuses on the effects of program culture, multicultural courses, and practicum
on counseling students’ multicultural competency development.
Overall Multicultural Training in Counseling Programs
Program culture is a significant factor in students’ multicultural competency development.
For example, Dickson and Jepsen (2007) surveyed 516 counseling students in 152 counselor
education programs to identify predictors of their self-perceived multicultural counseling
competencies. They identified that students’ perception of their program culture was a significant
predictor of students’ multicultural awareness, knowledge, skills, and relationship building.
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Counselor training program culture included a curriculum that infused multicultural issues, a
practicum focused on diversity issues, faculty with research interests in multiculturalism, and an
open and respectful program climate (Dickson & Jepsen, 2007). From the students’ perspective,
the integration of multiculturalism throughout the entire curriculum is significant (Collins,
Arthur, Brown, & Kennedy, 2015). D’Andrea and Daniels (1991) identified two levels of
multicultural counseling training in counselor education programs. The first is the cultural
encapsulation level, characterized by counselor educators still in early developmental stages of
multicultural competency. There are few questions and discussions related to mental health
needs of minorities in and out of classes, and counseling diverse clients is viewed as difficult.
The second is the conscientious level of counselor education. In this level, counseling programs
not only add multicultural counseling as a critical course, but also infuse multiculturalism into
the whole curriculum.
In addition to program atmosphere, the multicultural courses also play a part in students’
multicultural competency development. Dickson and Jepsen (2007) summarized instructional
strategies in multicultural courses as having traditional, exposure, and participatory strategies.
Traditional strategies include lectures and reading assignments. However, traditional teaching,
such as lecturing, is not associated with students’ perceived multicultural competency (Lee &
Khawaja, 2013). Exposure strategies include inviting guest speakers and engaging in minority
communities. Participatory strategies include classroom discussions, role-playing, and journaling.
Counseling students in Hays’s (2008) study perceived that the use of videos, guest speakers,
experiential activities, and classroom discussions of multicultural issues were helpful for
increasing their self-awareness and knowledge of multicultural issues. To understand the
common content in multicultural classes, Reynolds (2011) surveyed 169 counseling faculty
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members who had taught multicultural counseling courses. More than half (56%) of the faculty
reported that their primary focus was on race and ethnicity. The majority of faculty focused on
increasing students’ multicultural awareness and knowledge, while less than half (48%) of these
instructors focused on multicultural skills. These results indicated a potential lack of training and
preparing counselors for working with oppressed groups other than racial and ethnic minorities,
and student multicultural skills were not sufficiently addressed in multicultural counseling
classes. In responding to the limitation of the multicultural courses, many programs offer classes
such as counseling with women; spirituality and religion in counseling; and counseling lesbians,
gay men, bisexual women or men, and transgender women or men to prepare students to work
with diverse population.
The appropriate time for a master’s student to take multicultural class was seldom
discussed in literature. In 1998, Granello and Hazler found that course sequences were often
suggested based on faculty teaching loads, scheduling, or some intuitive decisions as well as
students’ scheduling and financial situations. In other words, course sequence was based on
factors unrelated to students’ training needs. Granello and Hazle recommended counseling
master’s students take foundational classes in the beginning to develop a better understanding of
the profession and learn important concepts and terms. Later, students could move to more
advanced classes, such as counseling theories, diagnosis, and group work. At the end of the
program, students could take a practicum and internship in which they apply their learning in
practice. No more current research was available addressing whether or not those practices have
been changed within the past two decades. Additionally, course sequence is not clearly addressed
in the 2016 CACREP standards.
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Multicultural Supervision
Clients’ perspectives on cross-cultural counseling provide invaluable information for
multicultural supervision. There is a demand from minority clients for multiculturally competent
counselors. Chang and Berk (2009) studied 16 racial or ethnic minority clients’ live experiences
with cross-racial counseling from White American counselors. Satisfied clients commonly
viewed their counselors as building a strong bond, connecting emotionally with them, and
addressing their goals and expectations in a collaborative way. Half of the clients criticized their
counselors for providing interventions without tailoring them to the clients’ life contexts and
history and for lacking knowledge of and experience with their specific groups (Chang & Berk,
2009). The cultural knowledge mentioned as insufficient included sexual minority issues, racism
and discrimination, oppression regarding multiple minority statuses, stigma related to mental
health help seeking, multicultural identity development, communication style differences, and
family culture dynamics (Chang & Berk, 2009). Particularly, six out of the eight unsatisfied
clients described their counselors’ ignorance of the dynamics of power and privilege in their
lives and in the counseling process. When these clients told their counseling stories, without
prompting, 13 out of the 16 spontaneously discussed the racial differences between them and
their counselors (Chang & Berk, 2009). To transcend the racial differences, counselors needed to
demonstrate nonjudgmental, empathic, and attentive attitudes and efforts to understand and work
through these differences; otherwise, the cross-racial counseling was likely to fail (Chang &
Berk, 2009). Chang and Berk’s (2009) study pointed out specific directions for multicultural
counseling training; that is, culturally competent counselors must be aware of the influences of
privilege, oppression, and power differences in people’s lives. Counselors must communicate

36
their acknowledgment of discrimination by involving clients’ multiple minority statuses, having
specific cultural knowledge, and using culturally appropriate interventions. The key is counselors
need to be able to understand and work through the cultural differences in cross-cultural
counseling. Also a large overlap between general counseling competencies and multicultural
competencies exists, such as active listening, empathy, nonjudgmental attitude, and mutual goals
and key concerns.
Although the general guidelines for supervision are useful, the development of practicum
standards concerning student knowledge and competency have been left primarily to individual
counselor education programs to decide. Bradley and Fiorin (1999) surveyed counselor educators
in CACREP programs about whether multicultural competencies were addressed in the
practicum course. The findings indicated that 95% of the programs had made a systematic effort
to integrate multicultural content into the practicum. The most listed practicum course activities
were reviewing multicultural counseling literature with students, engaging students in cultural
experiences and activities, and viewing videos on multicultural issues. Although most program
faculty (95%) encouraged students to counsel clients from ethnic minority populations, only 18%
of the programs required students to counsel clients from underrepresented populations as a part
of the practicum experience (Bradley & Fiorin, 1999). Counseling students in Dickson and
Jepsen’s (2007) study indicated their multicultural practicum experiences significantly
contributed to their multicultural awareness and relationships, but not their multicultural
knowledge and skills. Further research needs to examine the relationship between the counseling
practicum and the development of students’ multicultural counseling competencies and selfefficacy.

37
Based on the limitations of the above traditional supervision models, Ober et al. (2009)
proposed that multicultural supervision needs to tailor to supervisees’ cognitive developmental
level and to encourage supervisees to move to a higher level; to discuss supervisees’
multicultural competency and multicultural issues in supervisory relationships; and to select
appropriate multicultural components (e.g., awareness, knowledge, and skills) to address directly
in supervision. Ober et al. developed a comprehensive multicultural supervision model named
the Synergistic Model of Multicultural Supervision (SMMS). The SMMS is based on Bloom’s
(1956) taxonomy, Ancis and Ladany’s (2001) Heuristic Model of Nonoppressive Interpersonal
Development (HMNID), and Sue et al.’s (1992) multicultural counseling competency model.
Bloom’s taxonomy is a well-researched model to understand and promote students’ learning
outcomes. Multicultural counseling requires a higher level of cognitive complexity such as
application, analysis, synthesis, and evaluation. Practicum supervisors need to design facilitative
questions to move students to a higher cognitive level of multicultural learning (Ober et al.,
2009). The HMNID model believes that each individual experiences different stages of identity
development, from ignoring differences to committing to multiculturalism (Ancis & Ladany,
2001). Based on the HMNID model, supervisors need to assess their own and their supervisees’
identity development and discuss how the identity development can affect their supervisory and
counseling relationships (Ober et al., 2009). Based on Sue et al.’s (1992) multicultural
competency model, supervisors and counselors will prioritize the multicultural competency
domains in supervision (Ober et al., 2009). Ober et al. recommended practicum supervisors teach
the SMMS model in the beginning of supervision so students understand how they will be
supervised and that there are intentional and specific ways to help them develop multicultural
competencies. The SMMS is one of the few supervision models that moves students to higher

38
levels of multicultural functioning. More studies are needed to examine how supervisors use
supervision models to promote students’ multicultural competency development.
Site Supervision

In the 2016 standards, CACREP for the first time requires site supervisors to have a) a
minimum of a master’s degree in counseling or related profession; b) relevant certifications
and/or licenses; c) at least two years of professional experience in the supervisees’ specialty area;
d) knowledge of the program’s expectations, requirements, and evaluation procedures for
supervisees; and e) relevant training in counseling supervision. In addition, a written supervision
agreement needs to be achieved between the site supervisor and university supervisor to monitor
student development. The agreement needs to define roles and responsibilities of the faculty
supervisors, site supervisors, and students during the practicum as well as the format and
frequency of consultation.
Practicum Student Professional Development

Bernard and Goodyear’s (2013) developmental model of supervision recommends
supervisors should provide developmentally appropriate supervision goals, structure, and
activities. Models for counselor development is generally cast as three or four lineal progression
stages (Rønnestad & Skovholt, 2003). According to Rønnestad and Skovholt’s developmental
model, practicum students are likely to be in the advanced student phase. Students in this phase
have the following characteristics: a) wavering between feelings of vulnerability and confidence,
b) increasing the sense of autonomy in counseling but still needing close supervision and training,
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c) having inadequate conceptual maps, d) feeling overwhelmed by the ambiguity of counseling, e)
expecting a quick solution for clients, and f) starting to form a theoretical orientation.
Summary
The modernist epistemology assumptions have profound influences on people’s views of
culture and the development of conventional theories of psychotherapy. Counselors who counsel
based on the modern views of culture are at the risk of stereotyping people based on their races
or other identity dimensions and of being culturally encapsulating (Geertz, 1973; Wrenn, 1962).
Conventional counseling therapies and practices tend to develop a linear way of conceptualizing
clients’ issues and view clients as independent individuals who are responsible for their struggles
and solutions. The human rights movements that roughly began in the 1960s created social
conditions for the development of postmodernist epistemology. Postmodern perceptions include
the fact that multiple truths exist; people are not objective but speak form their own cultural
background; both pain and pleasure are essential in living one’s life; and culture is never fixed.
Multicultural counselors embrace these perceptions by working to diminish power differences in
counseling relationships, recognizing clients’ multi-dimensional identities, and fostering ongoing
development of support systems in the clients’ own culture.
Over the past four decades, multiculturalism has received increasing attention from
mental health professionals. Counselors have recognized people’s cultural differences beyond
race and ethnicity. Multiculturalism has become a key curriculum component in counseling
training programs. Research on multicultural counseling has become one of the top three themes
in articles published in counseling journals (Dickson & Jepsen, 2007), and counselors have taken
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on social justice roles and have worked with clients to fight against social barriers and
discriminations.
Counseling practicum provides students with opportunities to work with diverse
populations and to increase their multicultural competency. Bradley and Fiorini’s (1999) survey
research indicated that students need to demonstrate skills in basic listening, reflecting feelings
and meanings, recognizing and correcting their counseling limitations, working with diverse
clients, and facilitating a counseling group to pass practicum in most CACREP programs.
However, 70% of the CACREP programs in Bradley and Fiorini’s (1999) study did not pair their
students with culturally different clients. Sue et al. (1992) conceptualized counselor multicultural
competency in three dimensions: beliefs and attitudes, knowledge, and skills. This
conceptualization has become the foundation for training, identifying, and evaluating culturally
competent counselors. Fischer et al. (1998) further conceptualized multicultural competency.
They suggested that counselors should demonstrate an understanding of clients’ experiences of
oppressions, communicate to clients that they share their worldview, use clients’ frame of
reference, and use clients’ cultural rituals and healing processes. Based on the literature review
on multicultural competency, counselors still need to answer two questions. The first one is how
to implement counselors’ multicultural competency into practice and the second is how cultural
differences influence the counseling process.
With the development of multicultural counseling, many multicultural competency
assessment tools have become available for counselors and counselor supervisors. However, few
studies have shown how many supervisors used the tools and how efficient these tools were. In
addition, few assessment methods or tools focus on evaluating counselors’ competency in
working with clients who are lesbians, gay men, non-dominate religious believers, low-income
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individuals, and English-as-a-second language speakers. Falender and Shafranske (2004) stated
that counselors are life-long learners, and counselor educators and supervisors need to help
students develop self-assessment and reflective learning competency.
Literature in multicultural training indicated that an open and respectful program climate,
faculty members with multicultural research interests, and a practicum focused on diversity
issues were useful for students develop their multicultural competencies. More than half of the
faculty members in Reynolds’s (2011) study indicated that their teaching primarily focused on
the race and ethnicity dimension and students’ development in multicultural knowledge and
awareness. These limitations in multicultural courses challenge both student counselors and their
supervisors in practicum. Chang and Berk (2009) provided specific suggestions to multicultural
supervision based on their interviews with 16 clients of color. The key of multicultural
competency was the counselors’ ability to understand and work though the cultural differences in
cross-cultural counseling. Ober et al. (2009) developed a multicultural supervision model. The
model provides theoretical guidelines for supervisors, but its effectiveness in practice needs to be
examined. Based on the literature review, a study that focuses on counselor supervisors’ and
educators’ perspectives on how to promote and evaluate their students’ multicultural competency
in practicum becomes necessary.

CHAPTER 3
METHODOLOGY
The focus of this study was to learn about and describe the process of master’s-level
students’ multicultural competency development during practicum through counselor educators’
and supervisors’ perspectives. The purpose was to examine how multicultural competency
develops in supervision, to study what key factors contribute to students’ multicultural
competency development, and to examine how counselor educators and supervisors evaluate
students’ multicultural development. Qualitative research in general has the following
characteristics that fit the research queries in this study: a) qualitative research focuses on the
process of a phenomenon and focuses on participants’ perspectives and b) qualitative research
requires researchers to be empirical and systematic, but remain flexible and responsive to the
contexts (Bogdan & Biklen, 2006). The goal for counseling training programs is to promote
students’ multicultural counseling competency. A qualitative design can help to understand how
program goals are transferred into practicum activities and interactions. This study provides
insight on counseling and supervision practices and contributes to the body of literature in
multicultural counseling practicum and supervision.
In the following sections, I discuss the grounded theory method and its application to this
study. I also outline my participant recruitment criteria and strategies as well as data collection
and analysis. The research design in this chapter is guided by the grounded theory approach with
the purpose of hypothesizing specific conditions that promote counseling master’s-level students’
multicultural counseling competency development in practicum.
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Grounded Theory Method
Grounded theory is qualitative research form that emphasizes the participants’
perspectives, the process of a phenomenon, and the contexts of participants’ experiences
(Bogdan & Biklen, 2006). Glaser and Strauss (1967) first articulated the grounded theory
approach. Essentially, grounded theory is designed for developing “a well-integrated set of
concepts that provide a thorough theoretical explanation of social phenomena under study”
(Corbin & Strauss, 1990, p. 5). Grounded theory process involves consistently developing
analytic interpretations of the data that inform future data collection and refine the theoretical
hypotheses (Charmaz, 2000).
Corbin and Strauss (1990) discussed the following eleven features of a typical grounded
theory study: a) researchers collect data and analyze it at the same time; b) researchers’ specific
focus in data collection and analysis proceeds as the progress of the study; c) analysis uses the
constant comparative method; d) grounded theory researchers value both patterns and variations
in data; e) identified concepts are the basic units of analysis; f) categories are formed through
comparing and grouping concepts; g) researchers incorporate process in building the theory; h)
analysis incorporates broader social contexts such as economic conditions, social movements,
and cultural values and beliefs; i) hypothesis about relationships among categories are developed
and revised throughout the research process; j) researchers keep analytical memos; and k)
grounded theory researchers consult with and open up their analysis to the scrutiny of colleagues
or others.
A few constructs in the above list are important to understand. The first construct is the
concurrence of data collection and analysis. Different from many other qualitative methods,
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grounded theorists analyze their data as soon as the first piece of data is collected. This ongoing
analysis allows researchers to capture all of the potential concepts they might initially ignore and
helps guide the next interview or observation. Like Lawrence-Lightfoot and Davis (1997)
pointed out, “methodological plan and conceptual frame . . . are only starting points, but aspects
of both are immediately transformed and modified to match the realities of the setting” (p. 186).
Analyzing data early will not narrow researchers’ minds but will instead help researchers stay
open and alert to the specific contexts they walk into. The second one is concepts. Concepts are
the conceptual labels a researcher assigns to key events, experiences, interactions, emotions, and
contexts that emerged from the raw data (Bogdan & Biklen, 2006). Grounded theory aims to
build a theoretical framework to define relationships among concepts, and the data analysis
focuses on the development, revision, and relationships among concepts (Charmaz, 2000). The
third point is the constant comparative method. This method is the main data analysis strategy in
grounded theory from which concepts, categories, and theories are formed (Bogdan & Biklen,
2006). For example, in data analysis, researchers give similar incidents the same conceptual label
to form a concept, to group similar concepts together to form a category, and to compare and
contrast categories to form theoretical hypotheses. The fourth one is analytical memos. Memos
are researcher journals that record key findings, questions, plans, emotions, challenges, notes,
thoughts, and hunches that emerge from the research process. Corbin and Strauss (1990) suggest
starting memos from the first coding stretch and continuing to the end of the research.
I followed the procedure of grounded theory to conduct this study with an intention to
build a theoretical explanation of the development of master’s-level students’ multicultural
counseling competency during practicum. In addition, my goal was not to generalize my
theoretical explanation to broader counseling-related populations and settings, but to generate a
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set of theoretical hypotheses in terms of specific conditions that give rise to multicultural
competency development so other counselor educators and researchers can transfer to similar
research questions and practical contexts.
Participants

Participant selection is crucial in conducting a research study, so in this study, I made an
effort to recruit participants who represented a wide array of experience in counselor supervision.
The following section addresses participant recruitment criteria, the recruitment strategy, and
brief demographic information about the participants.
Criteria of Recruitment

I recruited nine counseling faculty participants from eight different counseling programs.
I employed a criterion-based selection strategy to select participants. The first criterion was
participants currently have a full-time faculty position in a CACREP counseling training
program at a university in the United States. Second, the participants have held faculty positions
for at least five years and have taught a master’s-level practicum for at least four semesters. The
third criterion is participants hold a Ph.D. or doctoral degree in counselor education and
supervision or a closely related field and have taken at least one formal multicultural counseling
course. Out of the nine participants, one participant, Cara, had no experience teaching a master’slevel practicum. I interviewed her anyway because she was the only African American counselor
educator participant and could provide different perspectives to some of my interview questions.
Cara also had expertise in cross-cultural supervision. Due to the lack of practicum teaching
experiences, I only incorporated part of Cara’s relevant perspectives in Chapter 4. Another
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participant, Sam, is current a Ph. D. candidate in counselor education and supervision; however,
he has been working as a counselor supervisor for more than five years in two different
counseling programs. I decided to interview him and incorporate his data into the analysis.
Another important piece is that due to the sample of convenience, Michelle, Angie, and Linda,
who graduated from the same doctoral program, were recruited. I discuss the limitation of
sample of convenience in the last chapter.
Recruitment Strategy

I first recruited participants through the Association for Counselor Education and
Supervision (ACES) network. I solicited participants through the Counselor Educators listserv
(CESNET). I posted email on the listserv explaining the purpose of my study, criteria for
participation, and confidentiality information. I also recruited participants through attending the
ACES 2015 Conference. At the conference, I walked up to counselor educators, asked them if
they had taught practicum supervision, introduced my research study, and invited them to take
my interview. I purposefully invited participants who were diverse. I actively approached male
and non-White counselor educators; however, I received few responses from non-White
counselor educators. My dissertation committee chair also introduced me a group of his
colleagues who fit my participation criteria. I also used snowball sampling. Once I connected
with a participant, I asked the participant to introduce other potential participants.
Demographic Collection of Participants

I emailed an informed consent letter (see Appendix A) and a demographic form (see
Appendix B) to each participant before the interview. In the demographic form, I asked
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participants to indicate their gender, ethnicity, degree, credentials, years in supervision, years in
current position, and number of semesters teaching masters’ practicum. Participant demographic
information provided important contextual background for data collection and analysis.
Four of the five the Association for Counselor Education and Supervision (ACES)
regions are represented in this study, including the North Central, North Atlantic, Southern, and
Western regions. The Rocky Mountain region is not included due to the sample of convenience.
Among the nine participants, three are males and six are females. Participants are not racially
diverse in that eight out of the nine participants reported as White. Brief participant demographic
information is provided bellow (see Table 1). I used pseudonyms to protect identities of
participants.
Data Collection

Data in grounded theory can come from various resources such as interviews,
observations, and documentation (Corbin & Strauss, 1990). For the purpose of this study, I
conducted interviews and collected artifacts, such as participants’ curriculum vita and practicum
syllabi. Specific data collection is presented in the following sections.
Interviews

Data collection began September 2015. Interviewing was my primary method to collect
data as it helped me gather descriptive data in the participants’ own words and helped develop
insights into how the participants interpret their life experiences (Bogdan & Biklen, 2006). I
conducted 60 minute individual face-to-face interviews with Sam, Angie, and Linda in their
academic offices. Due to the high cost of travel, the rest of the interviews were conducted over
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the phone. Each phone interview lasted for 45 to 60 minutes. I used a digital voice recorder to
record and transcribe each interview. About one week prior to each interview, I emailed
participants the following interview guide.
1. Tell me about your own multicultural development process as a counselor educator and
supervisor.
2. What theories or models guide your supervision of practicum students? How do you use
your theories or models in promoting multicultural development in your practicum
students?
3. What does multicultural counseling competence look like to you in practice?
4. What key factors contribute to practicum students’ multicultural competence
development?
5. What is your expectation of practicum students’ multicultural competence when they
enter practicum? What are your standards for students to pass practicum?
6. How do you provide feedback to your students?
7. How do you instruct students to assess their own multicultural development?
8. What is the site supervisors’ role in a practicum? What is the overall role you play in
students’ multicultural development?
9. What challenges have you experienced in promoting students’ multicultural counseling
competence development?
The recorded interviews were submitted to a transcriptionist who provided a written form of
interviews. I checked the accuracy by comparing transcripts with the recordings and proceeded
with the data analysis process. There are usually member checks in qualitative study, which are
traditionally performed at the end of a project as the participants are presented with the final
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Table 1
Professional Background Information of the Participants
Pseudonym

Gender

Race/Ethnicity Region

Number
of years
working
as a
faculty
Southern 5

Number
Degree
of years
teaching
master’s
practicum
5
Ed. D. Counseling Psychology

Year
received
degree

Janet

Female

Sam

Male

Zack

Male

White ItalianAmerican
White GreekAmerican
White

North
12
Central
Southern 27

9

2001

Stephen

Male

White

Western

15

12

Lori

Female

18

12

0

Michelle

Female

White

11

8

Angie

Female

Caucasian

12

15

Linda

Female

North
Atlantic
North
Central
North
Central
North
Central
North
Central

20

Female

ItalianAmerican
Black

Cara

5

4

White

20

M.Ed. Human Services and
Counseling,
Ed.D.
Doctorate in Education,
Emphasis in Counseling
Ph.D. in Counselor Education
and Supervision
Ph.D. in Counselor Education
and Supervision
Ed.D. in Counselor Education
and Supervision
Ph.D. in Counselor Education
and Supervision
Ph.D. in Counselor Education
and Supervision
Ph.D. in Counselor Education
and Supervision

2010

1985

2002
1995
2003
2004
2004
2010
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analysis and findings (Corbin & Strauss, 2008). In this study, I emailed each participant the
transcripts and emerging themes to check the data analysis and invite corrections.
Artifacts

Artifacts can provide strikingly descriptive data and further support or challenge
researchers’ understanding of a phenomenon (Bogdan & Biklen, 2006). After each interview, I
asked the participants for their practicum syllabi and professional curriculum vita as
supplemental materials for analysis. I collected practicum syllabi from Janet, Stephen, Lori, and
Michelle. These artifacts contained important information on the participants’ conceptualization,
views, and practices in multicultural counseling development.
Data Analysis

I reviewed interview transcripts, email correspondence, and available artifacts for data
analysis. These documents are stored in my personal laptop, which has a security password.
According to the grounded theory, I started analyzing data after I transcribed my first interview.
Memo writing was another essential part of my data analysis process. The following sections
describe how I coded and analyzed the data and wrote analytical memos.
Coding Process

Coding is rarely achieved by one cycle of attempts (Saldaña, 2009). The data analysis in
this study included three cycles of coding. A code is often “a word or short phrase that
symbolically assigns a summative, salient, essence-capturing, and/or evocative attribute for a
portion of language-based or visual data” (Saldaña, 2009, p. 3). I started with open coding, which
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means I read my transcripts and artifacts line-by-line to identify any code without a prescribed
set of codes. This open coding allowed codes to emerge from data and limited my biases. The
goal of the second cycle of analysis was to form categories. In grounded theory, second cycle
coding usually uses axial coding (Corbin & Strauss, 1998) to describe a category’s properties
and dimensions, such as conditions, causes, and consequences. The second cycle analysis was
achieved by grouping similar codes under overarching subcategories and categories. Axial
coding process helped me understand if, when, and under what condition students’ multicultural
counseling competency developed. The third cycle of coding was selective coding (Corbin &
Strauss, 1990), which specifies hypothetical relationships between categories. This process was
achieved by integrating categories, which means to unify them around a central category and fill
in descriptive detail for those that need further explication (Corbin & Strauss, 1990).
NVivo Software

Nvivo can gather and work with texts, web pages, photos, and videos. It is efficient for
organizing different sources; visualizing, breaking down, and sorting data; mapping the
relationships among codes, participants, and theories; and picturing results. Due to these benefits,
I analyzed my data through the NVivo software.
Analytical Memos
An analytical memo is a “think piece” that provides researcher with opportunity to “step
back” from field setting “to identify, develop, and modify broader analytic themes and
arguments” (Johnson, class communication, 2013). Writing analytic memos helps researchers to
understand and further develop coding systems (Weston et al., 2001), to narrow and focus
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themes, and to develop theoretical connections across participants, incidences, and interview
notes. Saldaña (2009) suggested that whenever anything significant about analysis of the data
comes to mind, one should write a memo about it immediately. I started writing analytical
memos after I conducted the first interview. In the analytical memos, I reflected on biases, data
collection plans, unanswered questions, my reactions concerning data analysis, connections
between codes and categories, emerging themes, barriers and ways to overcome them, and the
feedback that I received from my dissertation committee.
Trustworthiness and Credibility

Qualitative research embraces multiple standards of quality that are known as credibility,
validity, and trustworthiness (Morrow, 2005). In the following sections, I address topics related
to trustworthiness and credibility that are relevant to my research design. Specifically, I discuss
my effort to achieve trustworthiness and credibility and how I managed my subjectivity and
satisfied standards of data collection and interpretation.
Credibility

The core issue of credibility lies in the rigor of the research process (Gasson, 2004;
Morrow, 2005). Morrow (2005) suggested researchers should detail descriptions of research
design, record research activities, note any influences on data collection and analysis, and write
memos to enhance the rigor of research. Based on Morrow’s suggestion, my effort to increase
credibility included a) being transparent about my research design, data collection, and analysis
procedure; b) trying to capture participants’ experiences and perspectives as fully as possible in
the data collection, analysis, and presenting process; c) inviting participants to make corrections

53
and ask further questions; and d) capturing multiple and different opinions and experiences in the
findings of this study.
Reflection of Subjectivity

Qualitative researchers acknowledge that the nature of the data they gathered and the
analytic processes are embedded in subjectivity (Morrow, 2005). Researchers come to the field
with anticipatory frameworks and sets of guiding questions (Lawrence-Lightfoot & Davis, 1997)
and making these implicit frameworks and biases explicit to the self and others allows for greater
openness of mind (Morrow, 2005). Previous experiences in similar settings, general knowledge
in the field of studying, literature review, and educational and cultural backgrounds of
researchers affect their biases (Lawrence-Lightfoot & Davis, 1997). I developed a strong interest
and commitment in multicultural counseling research and practice based on my personal
experiences as an ethnic minority in America. My six years of training in the counseling program
at Northern Illinois University and three years of supervision experiences have shaped my
assumptions on counseling and supervision in the following ways: a) counselor multicultural
competency is the foundation for a successful counseling relationship, b) multicultural
counseling competency is different from general counseling competency, c) supervisors who
make constant effort to incorporate multicultural issues in supervision would largely promote
their supervisees’ multicultural competency development, and d) students improve multicultural
counseling competency in practicum. Even with these perspectives in mind, I took a position as a
learner and fully expected my perspectives and my methods to change to fit the contexts I was
studying. My biases also affect my data collection. In interviews, I used open-ended questions,
avoided guiding my interviewees’ answers in my favored directions, and verified answers during
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interviews. Subjectivity also concerns the issue that data analysis and reports need to represent
participants’ reality (Erickson, 1986). I reflected my data analysis process and theoretical
hypotheses in analytic memos to increase my self-awareness. I constantly consulted with my
dissertation committee and a peer researcher who is knowledgeable on qualitative research to
propose alternative interpretations to my understanding.
Adequacy of Data and Interpretation

Qualitative researchers need to understand the standards of data collection and
interpretation. Erickson (1986) suggested having adequate evidence, various kinds of data
sources, immersions in the research settings, and analysis of disconfirming and discrepant cases.
Adequate evidence concern the richness of participants’ responses rather than the number of
interviews that will be conducted (Morrow, 2005). I consulted with my committee members and
colleagues on ways to elicit stories and deeper meanings from interviewees. I intentionally
searched for variations when analyzing data, which helped revise and enrich the hypotheses of
emerging themes. Adequacy of interpretation requires researchers to immerse oneself in the data
(Bogdan & Biklen, 2006; Morrow, 2005). Morrow (2005) suggested that researchers needed to
understand the body of data and the interrelations between its parts. I repeatedly read my
interview transcripts, listened to the recordings, and reviewed artifacts and notes throughout my
data analysis process. I also shared the transcripts and themes with each participant to check
accuracy. To help readers understand my interpretations are based on participants’ experiences, I
reported my findings with direct quotations from participants.
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Ethical Considerations

I reviewed the ethical principles of the counseling profession, ACA Code of Ethics
(American Counseling Association [ACA], 2014), and literature in qualitative research (Bogdan
& Biklen, 2006; Haverkamp, 2005), and I consulted with my dissertation committee as I
reasoned the potential ethical issues in this study. Four issues were discussed and properly
addressed before I conducted the study: beneficence, confidentiality, informed consent, and
researcher-participant relationships. The following paragraphs included my views on each of the
ethical areas.
Researchers value the principle of beneficence in providing a benefit to participants as
well as to society. My first ethical concern was how this study will benefit the participants and
what potential risks involved. In this study, participants participated in my study voluntarily,
decided on what they want to share about their teaching and supervision experiences, and
withdrew from the study without penalty. Participants might not directly benefit from the study
besides providing valuable reference for counselor training and supervision. However, the results
of this study can contribute to the literature in multicultural counseling that benefits the
profession and future clients. The risk I can foresee due to participation in my study was the risk
of confidentiality, which I discussed in the next paragraph.
Researchers should honor participants’ privacy (Bogdan & Biklen, 2006). I informed
participants of the ways to protect confidentiality and potential limits to confidentiality in an
informed consent letter. I saved interview transcripts, artifacts, notes, and memos in my personal
computer with a security password. I used pseudonyms for participants in my data file and

56
writing reports. I did not reveal participant’s identification to my peer researcher or dissertation
committees.
ACA Code of Ethics (ACA, 2014) require researchers to inform their participants of their
purpose and procedures, potential risks, benefits, limitations on confidentiality, and freedom to
participant and withdraw from the study. I sent out an informed consent letter that covers these
topics to each participant. Participants’ signatures on the letter were taken as evidence of
informed consent.
The last ethnical issue was creating research relationship with participants. Qualitative
researchers value their relationship with participants. However, due relationships with
participants such as friends or colleagues can be problematic (Haverkamp, 2005). In this study, I
recruited individuals whom I did not have a previous relationship with, nor was I familiar with
their academic programs. In this study, I tried to build research relationships with participants in
whom they felt comfortable to openly share with me their perspectives and experiences without
fear of bias.
Summary

I adopted the grounded theory approach to guide my research design. Grounded theory is
one type of qualitative research methodology, which emphasizes the process of a phenomenon,
defines the local meaning of participants’ activities and experiences, and develops theoretical
hypotheses to explain situations (Dyson, 2008). This approach enabled me to explore how
masters-level counseling students develop their multicultural counseling competency in
practicum in their practicum supervisors’ perspectives.
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I recruited nine counselor educators and supervisors in different counseling programs in
the United State based on my three criteria. I recruited participants through the Association for
Counselor Education and Supervision and the listserv CESNET. My data came from individual
interviews, interview notes, information of participants’ demographics, and artifacts such as their
practicum syllabi and curriculum vita.
Coding and writing analytical memos were my main way to analyze data. I analyzed
every piece of data through three cycles of coding: open-coding, axial coding, and selective
coding. My analysis aimed for developing core categories that had the most intensive concepts
related. The core categories had the most explanatory power for students’ multicultural
counseling competency development.
My ethnic identity, personal experience, and involvement in counseling training and
supervision are the sources of my biases. To manage my biases and maintain subjective in
collecting and analyzing data, I wrote analytical memos to increase my self-awareness, consulted
with my dissertation committee and a peer researcher to generate varied interpretations. To
achieve standards of adequate data analysis, I immerged myself in data, repeatedly read my
transcripts, reviewed notes and artifacts, and consulted with my team. Ethical considerations
focused on beneficence, confidentiality, informed consent, and researcher-participant
relationships. I sent participants an informed consent letter, which explained my research
purpose and procedures, potential benefits and risks, confidentiality and conditions of breaking
confidentiality, and the researcher-participant relationship.

CHAPTER 4
RESULTS OF RESEARCH

The purpose of the study was to understand master’s-level practicum students’
multicultural counseling competency development from counselor educators’ and supervisors’
perspectives. In this study, data were collected through interviews with nine counselor educators
and supervisors who currently or have previously taught master’s practicum. These nine
participants are from eight Council for Accreditation of Counseling and Related Educational
Programs (CACREP) accredited programs in four of the five Association for Counselor
Education and Supervision (ACES) regions. Six participants were female supervisors, and three
were male supervisors. In terms of race composition, eight out of the nine participants selfidentified as White. The only African American participant, Cara, in this study did not fit the
participation criteria: participant had taught master’s practicum for at least four semesters.
However, her perspectives on her own multicultural competency development and practical
definitions of multicultural competencies in counseling practices might still provide valuable
insights, so I included her perceptions on the first two themes in this chapter, but I did not
include her perspectives on the last two themes because they were more focused on practicum
supervision. Besides Cara, the rest participants had four years to twenty years of teaching
practicum experience. Pseudonyms are used throughout the study to protect confidentiality. I
interviewed Sam, Angie, and Linda in person in their academic offices and interviewed the rest
over the phone. Each interview lasted approximately forty-five to sixty minutes.
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The purpose of this chapter is to share the themes established through the shared
experiences and perspectives by the participants in this study. The following themes about
master’s practicum student multicultural counseling competency development emerged (as
indicated in italicize): counselor educators’ self-multicultural development, define multicultural
competency in practice, preparing masters’ practicum students for multicultural counseling, and
evaluation of student multicultural competency. The following sections of this chapter detail
each of these themes. Each section will provide direct quotations from the transcribed interviews
to further capture the essence of what each participant described as his/her perception and
experience surrounding the phenomena of students’ multicultural development.
Counselor Educators’ Self-Multicultural Development
The first theme emerged is counselor educators’ own multicultural competency
development process. Participants shared that their multicultural competency has developed from
their professional and personal experiences, and their multicultural development is an ongoing
process. The following sections incorporate the two subthemes.
Professional and Personal Experiences

Participants in this study shared that their multicultural counseling competency
development is an ongoing process that has evolved through their academic training,
professional working, and personal experiences.
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Academic Training as a Counselor

A few participants shared that their multicultural development goes back to their
academic training as a counselor. Participants shared that faculty who valued multicultural
competency played an important in their development. In addition, they believed that their
multicultural training, which increased their self-awareness and personal development, is
meaningful. Third, the participants noted that they formed their fundamental theoretical beliefs in
their training programs.
Faculty. Michelle shared that her multicultural development was influenced by “more
professional younger faculty” who saw multicultural competency as being important to self and
student development and translated that belief to the classroom and supervision. Experiencing
the different beliefs and commitment on multiculturalism among faculty members were critical
for her development. Michelle said,
I think at the time I was in my master's program, multicultural competency had fairly
recently became a real focus of counselor education. I think what I witnessed were
kind of old guard faculty members who were, I think a little bit suspicious, of
multicultural competency as maybe just yet another sort of fad or something. I don't
think they were particularly culturally competent. So, in some ways it was very
academic for them, it wasn't that they didn't really see it as like, a commitment that
they needed to be making, and instilling and inspiring us to make, to be culturally
competent individuals and people, and that was kind of a life-long process. In my
doctoral program, I remember one of our faculty members even commenting that he
thought multicultural competency was yet just another fad. What I remember is
younger faculty disagreeing with him publicly about that. So that was a real ... I think
was a significant moment for us, was to have ... By younger faculty, I mean
professionally younger. I saw a real difference there in kind of generations of
counselor educators.
From the comparison between different generations of faulty, Michelle believed culturally
competent faculty are those who view multicultural development not only as an academic pursuit,
but as a life-long commitment. Paralleling the counseling faculty’s influence, Zack shared that
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the campus atmosphere also alerted him to pay attention to multiculturalism beyond the
classroom. He shared,
I was influenced at the University of Massachusetts by an atmosphere of strong
feminism particularly in the 1980s. So I think that was a present and I was reminded
and alerted to that topic. Especially living in a place ... A college town where people
were thinking about women's issues so strongly.
Increasing self-awareness in multicultural training. The participants shared that
meaningful multicultural training goes beyond academia, which facilitated their personal growth
and self-awareness development. Lori reflected that while she developed some knowledge and
awareness about multiculturalism in her master’s classes, her doctoral multicultural training was
more valuable because it focused on her personal development and awareness. Similarly, Sam
shard that the effective way to teach multicultural counseling is “trying to live that, not just talk
and teach about it but to live it, to give students that experience because that’s so much more
about the realness of multiculturalism.”
Participants also shared that learning about White privilege and racial identity
development models were two integral parts in their own multicultural training. Janet felt
shocked when recognizing her White privilege.
Just as a student, the first time I got exposed to the understanding of White privilege
was in a multicultural class and I took the Helm's Identity Development Model
questions. That's the first time I had realized, I was in my early 30s, that I had White
privilege. I had no idea that I had White privilege. I followed just what the model says.
I went from not knowing to having awareness to being offended by my own White
privilege to having to work through what it meant to have White privilege, to be
sensitive, and to not use it to exploit, although I don't think I intentionally exploited. I
just wasn't aware. Not being aware was its own exploitation.
Similarly, Angie shared a similar “ah-ha” moment that was “really pivotal … I was in my
master's program, and I was learning about things like privilege especially, White privilege, my
own privilege was huge, was huge for me.” Exploring White privilege opened the door for
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Angie’s self-awareness in other areas in life and began her multicultural development, which
later became Angie’s teaching tool to facilitate students’ growth.
I think that actually carried out into other areas of my life in terms of awareness. I think
it's something that you're so blind to, and then I wondered what other things I was blind
to. That's kind where I really remember it [multicultural development] starting. For me,
the experiences that I had there have been really important to me to try and not
necessarily replicate in my own classroom but to definitely provide the opportunity for
students to have those growth-promoting experiences.
Similarly, Janet challenges her students to reflect on their White privilege and identity
development.
Cara was the only African American counselor educator in this study, and her training as
a counseling student was also significant. Cara shared that her breakthrough in multicultural
competency development started with her increased self-awareness during her master’s program.
Specifically, she said, “I learned to not assume. I do not just assume that because I am a Black
woman that I understand all people of color or all people who might present differently.” Cara
emphasized that her multicultural competency has been built on her awareness of what she did
not know.
From fundamental theoretical beliefs in the training program. Participants’ own training
provided them with not only useful teaching tools, but also basic theoretical frameworks from
which they draw when fulfilling different professional roles. Michelle formed a systemic lens in
her master’s training.
I also probably draw on, and this comes really from my earliest training as a
counseling student, in my training as a marital and couple and family counselor. So I
think that systemic perspective has always been with me throughout my clinical
work, into my doctoral training, into my teaching, and then supervision.
Michelle also shared that her training in the discrimination model is “always such a foundational
piece for me to be able to sit back and think about my students' level of development and the
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appropriate role I should take at any given moment. I think that's been foundational for me.”
Similarly, Zack reflected his training in humanistic theories were influential. He had adopted a
person-centered and positive psychology supervision model and treated each individual as being
unique and as having great potential. From the above discussion, teaching content directly
related to students’ learning, but no participant in this study had adapted a multicultural theory in
their training programs.
Professional Work Experience

Besides training experience, the participants also shared that their professional working
experiences, which included teaching, supervising, and counseling experiences, contributed to
their multicultural development. Michelle shared her first teaching experience with multicultural
counseling class was significant in her own development.
So, then I think the significant part for me, was teaching the multicultural counseling
class in my first teaching job. I think that was another kind of layer in my development.
I was encountering my students' ignorance, White privilege , or racism, and trying to
figure out how to challenge that without shutting them down. So, I think that the first
teaching experience was a big learning experience for me, because I needed to be able
to maintain connection with my students, but still challenge their thinking. That was
really draining, actually. It was very challenging.
As indicated above, Michelle’s challenges in teaching a multicultural counseling course pushed
her to be more culturally competent. Similarly, Angie reflected that her role as a multicultural
counselor transferred into her counselor educator role, in which she values students’ cultural
factors. She said,
My process of development, of course, stemming from being a counselor, and then as
I've moved into becoming a counselor educator, thinking about competency and just
multiculturalism in general I'm thinking in terms of how culturally unique my students
are. That's something I really try to focus on is translating maybe what I would have
attended to with clients to the classroom.
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Similar to Angie, Linda’s teaching experience was significant in her own multicultural
development. Specifically, Linda shared that teaching multicultural counseling and practicum at
the same time constantly facilitates her to integrate multiculturalism into teaching.
I'm really constantly engaged in multicultural and clinical. I'm translating back and
forth frequently, because I think, ‘oh this is something I should discuss further in the
multicultural class.’ In multicultural class, I think, ‘this is something that I need to
remember to bring up in practicum or internship or whatever it may be.’
Besides teaching, Linda shared that providing supervision to students who have different cultural
backgrounds was also significant in developing her own multicultural competency. She pointed
out, “I continued to develop multiculturally in doing supervision because I become exposed to
many different cultures.” Similarly, Sam mentioned providing supervision facilitated his cultural
identity development. When he talked about culture overtly with students, he clarified his own
cultural identity and the way he expressed his identity to students. Cara declared that she has
passion for and expertise in cross-cultural supervision. She said her own cultural competency
develops as she conducts research and presents on cross-cultural supervision. When was asked
how Cara’s Black background might give her different perspectives on training students than
other faculty who are White, Cara replied that she saw more similar perspectives between her
White colleagues and her.
Exposure to diversity at work was also important from the participants’ perspectives.
Janet shared that teaching in an ethically and culturally diverse area provided her with
opportunities to visualize and talk about cultural competency with students right in the moment,
while in her previous teaching location, where it was culturally homogenous, multicultural
competency remained “an abstract idea” both for herself and her students. Similarly, Stephen
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described how working with racially different colleagues facilitated his own cultural identity
development.
I believe that my own multicultural development began in my professional work as a
counselor. I worked for a multi-service agency in the mid-west. What was interesting
about the agency that I worked at is half of its staff were identified as AfricanAmerican, and the other half was Caucasian. In that part of the country, there's a very
small minority of other groups, racially. That provided, I think, a good starting point for
me to begin thinking about my own culture and how that can impact my work with
clients and also supervisees.
Personal Experiences with Diversity

The participants shared that their personal experiences also impact their development
in multiculturalism. These experiences include early exposure to diversity, travel experiences,
and interaction with peers who are culturally different.
Early exposure to diversity. Both Zack and Janet grew up in multi-ethnic
neighborhoods, which helped them develop appreciation and understanding of culturally
different populations. Janet shared her multicultural development started with growing up next
to an immigrant family. She reflected,
We bought a house next to a family that was from Syria and Spain. The father was
from Syria and the mother was from Spain. They had female children that were my
age, and so I was always over [at] their house, and they were always over [at] my
house. That really cemented my understanding of the differences of those that bring
different cultures and traditions to the United States. I can never forget those
experiences because I watched them and I had been exposed to different languages and
different cultural customs and traditions, even when I was very young, and was just
absolutely fascinated by the differences.
Janet also commented that watching assimilation issues immigrant families went through
impacted her decision to become a counselor. She believed that because of her early exposure,
she “had a unique understanding of international populations relocating to the United States.”
Zack shared that the counseling training he received did not emphasize multiculturalism, and his
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interest in multiculturalism came from growing up in a multicultural neighborhood in New York
City as well as in the 1960s when civil rights was a big part of discuss in the United States and
his undergraduate learning in anthropology and sociology. These personal and social experiences
made him aware of culture in everyday life. He also developed a passion for postmodern
thinking and social construction in providing counseling and counselor training services.
Travel experiences. Both Janet and Linda shared that traveling and living in different
places expanded their understanding of different cultures in American. Linda has traveled in
all 50 states and outside of the country. She said, “if you just look in the United States, people
are not the same, period.” Linda developed the belief, “do not make assumptions among
people who look similar to you,” through traveling and working in different areas of the
country.
Interaction with peers who are culturally different. Michelle and Angie shared that
their connections with racially different peers were significant in developing their
multicultural awareness. Michelle remembered that peers who confronted her racist
assumptions were significant in her multicultural competency development.
I think the other piece that was very important for me, personally, was having friends
and peers in my doctoral program, who were culturally different than I was, and the
conversations that we had where they would challenge my assumptions. I can think of
a couple of times where you know, at an ACES conference the doctoral students were
all rooming together. And I can remember like really tearful conversations, where we
were negotiating our friendship, and they were very lovingly, but very firmly, kind of
challenging my really racist perspectives. So, I think that was particularly for me, I
think, to have friends who were not White call me out on my whiteness and my
assumptions about their experiences. That was really meaningful.
Making friends with culturally different peers was also important for Angie. Angie felt
that she was thrusted into a multicultural world her freshman year of college. She shared room
with an African American student. Angie and her roommate “really talked very honestly and
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really started to talk about cultural differences and stereotypes,” and they developed a very close
relationship. That positive cross-cultural relationship was so significant that Angie started to
participate in social gatherings and events in which she usually was the only White person.
Through interactions with racially different populations, Angie witnessed systemic
discriminations toward minorities, which pushed her to further develop an awareness of White
privilege and a passion for multicultural counseling and social justice. She reflected,
I guess I have a particular passion for it [the counseling profession] and really
understand the importance of being culturally sensitive because of my life, because
there are many people in my life who would be considered as multicultural. I've seen
ways in which people are marginalized and oppressed and discriminated against.
That's always been very painful to me. It really it's always been ... It's hard for me
sometimes to talk about multiculturalism without talking also about social justice,
because I think there, as I have certainly across time become very aware of the
privilege that I carry as a white person, at least in this country, it's difficult for me to
hold that and not do anything or not challenge ways, systems, and ways in which I've
seen people were shut out, discriminated against. Anyway, it's something that just has
always been really important to me.
Multicultural Development is An Ongoing Process

The participants in this study developed their multicultural competency through
professional and personal experiences, and they continue to grow their competency in different
ways. Lori described her development as an ongoing process. She shared that
I've learned year after year that there is still more for me to learn, still more for me to
try and understand, still unique circumstances that come up where maybe I have to go
and seek consultation, or I have to step back and say, ‘Okay, I've not experienced this
in the past and how am I going to handle this particular piece?’ So, if I had to say
anything about my own developmental process, I think it's just ongoing.
Lori also expressed that her role as counselor educator and supervisor challenges her to learn
and understand more about multiculturalism. Stephen’s perspective was aligned with Lori’s in
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terms of being in the counseling field, which provides him with opportunities to interact with
and develop awareness. He said,
For me, I think that one of the benefits to being in the counseling field is always
participating in activities or exercises that help me think about my cultural identity
and my relationship with persons of different cultural identities. At this point in my
life, I really find it to be an enriching and important experience. It never ends. It
doesn't really matter even if some people consider themselves experts. I think they
still have to work on it.
Similarly, Sam reflected his developmental process as “an ongoing process, and it is still
happening.” He continued, “I look back and say, ‘well, I feel like I am more enlightened
and refined and skilled in talking about and exploring multiculturalism than I was back
then.’”
Participants shared that the competency does not automatically improve with their
experiences in the counseling field, but it improves with intentionality and ongoing effort.
Sam felt that multicultural counseling is the area in which he can most grow because he
inhabits much privilege as a “White male, middle class, heterosexual, American born, English
as the first language, and abled body.” The way he develops multicultural competency is
through attending and presenting on multicultural counseling in conferences. Participating in
conferences facilitated interactions and collaborations between counseling programs. As Sam
mentioned, he recently attended the Association for Counselor Education and Supervision
(ACES) conference. The conference stimulated him to learn from other programs in
multicultural training, which inspired him to make positive changes in his own program. Zack
mentioned his breakthrough in multicultural counseling occurred during his sabbatical
learning when he studied culturally relevant truth in classes with Alan Ivy and Marion Adams
(two of his well respected classmates). In addition, Lori mentioned that reading research on
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working with diverse clients and multicultural supervision were her main ways to improve
competency. Cara’s way to develop multicultural competency was to build a strong
foundation of her own identity. She took as many courses as she could to educate herself
about her own background. Two of the courses included African American history and
African history.
Define Multicultural Competency in Practice

As discussed in Chapter 2, there is growing conceptual discussion on multicultural
competency in counseling literature but adequate research that operationalizes multicultural
competency. Practicum supervisors are the direct promotors of younger generations’ counseling
competency development: how they define multicultural competency directly affects their
supervision practice and their way of training their students. Counselor educators in this study
defined multicultural competency based on their own counseling experiences and their beliefs
about master’s practicum students’ competency around multiculturalism.
When asked to share their understanding of multicultural counseling, three participants
(Janet, Stephen, and Michelle) expressed that defining multicultural competency was difficult.
For example, Michelle said, “It's very difficult because I know the incompetency when I see it,
and I might recognize particularly good, skillful, and competent, too. Gosh, what does it look
like?” It seemed that part of the difficulty comes from the continuum of individual multicultural
competency, with those on the two extremes (completely incompetent and completely competent)
were easy to identify, which made it hard to decide a clear cut line to differentiate incompetency
from competency. Also, participants had a consensus that “nobody is ever multiculturally totally
competent,” as Zack said.
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Despite the initial challenge, a few important themes emerged from the participants’
narratives. Participants commonly viewed that multiculturalism in counseling incorporates all
cultural dimensions, including race, ethnicity, gender, disability, sexual orientation,
socioeconomic status, religious beliefs, geographic location, language speaking, and other
dimensions. Counselor educators in this study also recognized that counselors’ self-awareness,
rapport building skills, and open-minded and humble disposition are salient aspects in
multicultural competency. The following illustrate the above themes.
Multicultural Counseling Incorporates All Cultural Dimensions

Multicultural Competent Counselors Have Broad Definition of Culture

Every participant believed that counselors should be competent in working with diverse
populations in dimensions such as race, gender, ethnicity, religion, socioeconomic status, sexual
orientation, age, educational background, language, and geographic locations. The counseling
professionals said they did not recognize the wide dimensions of multiculturalism all at once, but
agreed that the dimensions have evolved with the changes in the larger society and counseling
field. As one of the counselor educators who had training in 1980s, Zack reflected on the time
when counseling professionals started to pay attention to people’s cultural contexts and different
diversity dimensions received attention in different times. He said,
Ethnicity was starting to be recognized first, I think. Race was actually the big
question at the time [in society]. Then gender became central. Then sexual
orientation became next. What that maybe a less paid attention to or a religion and
social class factors in people's lives. So maybe those are the next frontiers for our
work.
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As indicated, the definition of multiculturalism is becoming more inclusive. Culturally
competent counselors pay attention to clients’ different dimensions of cultural identity
development.

Helping Students Develop Holistic Views on Clients

Counselor educators not only need to believe in a wide range of diversity, but also need
to understand students’ views on diversity and challenge students’ narrow views. Lori had
students who worked in a rural poor school and saw low social economic status as the only
diversity dimension. Lori challenged students to think “What does it means to have a different
perspective in the world? Is it [diversity] really narrowly framed in terms of race or
socioeconomic status?” Similarly, Linda also challenged students to develop a holistic view on
individuals. She said,
One of the most important points that I try to drive home with students is that just
because you look the same as somebody else, or what I like to say you're the same as
them on paper, if you filled out a demographic questionnaire it would have all the
same answers, but you could be so incredibly different.
According to Linda, diversity certainly exists among people who appear similar. Angie also
shared the same idea of conceptualizing clients in a holistic way, “not just filling in the blank” in
the U.S. traditional demographic categories.
Counselor Self-Awareness

Counselor Self-Awareness of Biases and Stereotypes

Counselor educators in this study agreed on the importance of counselors’ self-awareness
of biases, values, and stereotypes around issues of culture. For example, Linda believed
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developing self-awareness was the most important goal in counselor development. She said,
“One of the most important tasks in multicultural development is awareness, being aware. I think
that’s also in general as a counselor, one of the most important goals to achieve.” Counselors
who acknowledge their own biases understand that there are multiple perspectives, and they are
open to other perspectives. Counselors who challenge their own biases indicated a sense of
cultural humility. Thus, counselors’ self-awareness of biases and stereotypes serves a foundation
for developing understanding, empathy, counseling rapport, and culturally informed
interventions. Developing awareness of biased assumptions and attitudes also leads to
professional maturity and life-long reflection and learning. As indicated in the following
examples, Michelle, Stephen, and Linda emphasized counselors’ self-awareness of their
assumptions and biases are important indicators of multicultural competency:
Having a sense of both humility and awareness of what they [counseling students]
don't know. When students get to a place where they sort of acknowledge and
recognize and accept their own internalized racism, or racist beliefs, or racist
perspectives, and recognize that they're going to be spending their lifetime kind of
chipping away and actively working against it. I think that's what multicultural
competency looks like. (Michelle)
Part of cross-cultural competency involves a very genuine exploration of truth within
oneself. Competency means that I'm lowering my defenses. I'm lowering the defenses
that somehow I'm always justifying that what I'm doing is right. (Stephen)
Multicultural counseling competency looks like a constant awareness and
acknowledgment of the multiplicity of perspectives and views. With that, a student has
this idea that, not only is my idea not the only idea, but my idea might even be twisted,
privileged, and incorrect in ways that I may not be recognizing, then they end up being
both curious about and respectful of other perspectives. I think that is a foundation of
cultural competency. (Linda)
Contrary to being aware of one’s own biases is ethnocentric thinking. Zack shared the
harm of ethnocentric thinking. He said, “A lot of difficulties in the world came from ethnocentric
thinking. People who are in dominant groups imposing their way of thinking about truth and
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customs and norms onto others, and culturally-embedded stories were ignored by people.” Thus,
he shared that culturally competent counselors use interventions “that are not ethnocentric.”

Understand Social Determinants of Wellbeing

Besides being aware of biases, culturally competent counselors also understand the
impact of the reality of clients’ cultural systems, such as discrimination, racism, power, privilege,
and injustice, on clients’ mental health, interpersonal relationships, self-esteem, resources, and
opportunities. This understanding leads to a less culturally blind and ethnocentric attitude and to
a more connected counseling relationship and accurate conceptualization and treatment. Many of
the cultural minority clients experience overt or covert oppressions, as Angie shared very
explicitly in the following,
I have certainly across time become very aware of the privilege that I carry as a white
person, at least in this country, it's difficult for me to hold that and not do anything or
not challenge ways, systems, ways in which I've seen people be shut out, marginalized,
oppressed, and discriminated against. That's always been very painful to me.
Angie’s witnessing of discrimination toward culturally minority people has led to her social
justice interests. Considering the social realities and historical struggles of cultural minorities,
Janet shared a powerful point in the interview, which was “not being aware of ones’ privilege
was its own exploitation.” She also mentioned that significant historical events can be
emotionally loaded for minority clients. She said, “I have African-American students currently
who will share about that experience [slavery] and it's full of being emotionally-charged because
there's been a lot of history of undoing.” It seemed that counselors’ awareness of historical
events and social conditions leads to better connection with people of color.

74
Knowing One’s Limitations

Culturally competent counselors also know their struggles or areas of incompetence and
actively seek supervision to improve. Stephen believed that it was beneficial to reflect on his
relationship with clients in supervision to connect better with his clients. Similarly, Linda shared
that her views on counselors’ awareness include clearly identifying one’s reactions, feelings, and
limitations in the counseling process, having confidence to handle the limitations, and seeking
ways to improve. Cara, the only African American participant in this study, also emphasized
counselors’ awareness of their own limitations. The following are direct quotations regarding
self-awareness from Stephen, Linda, and Cara.
For me, as a counselor, I need to be able to reflect on relationships and then come back
to supervision and say, ‘This is where I think I connected with my client, and this is
where I think I was missing my client.’ (Stephen)
An example would be a practitioner says, or student practitioner, whomever, ‘I know
I'm having this reaction, and I know I'm having it because I know how to look for that.
I'm aware of what it feels like for me when I'm having a reaction, and I know what to
do with that. I'm skilled at how to handle that.’ Or ‘I'm aware of the limitations of what
I might want to try with this client and I know where to look for other answers.’ (Linda)
Acknowledging your own areas that you need to develop in and gain supervision
around those areas is another critical part in multicultural competency. (Cara)
In summary, surprisingly, it seems that knowing biases and stereotypes, knowing what one does
not know, and knowing where to find the answers were more important than knowing the
knowledge itself according to the counselor educators in this study.
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Rapport Building

Core Conditions Are Foundation

Counseling outcome research has consistently revealed that client-perceived therapeutic
relationship factors are not only positively related to clinical improvement but generally show
stronger associations than specific counseling techniques (Norcross, 2002). Counselor educators
in this study emphasized the ability to build counseling rapport is key in counseling culturally
different clients. Stephen believed that clients do not develop trust automatically, but they
develop trust with time when they can see counselors’ genuineness and empathy, which he
believed “goes back to Carl Rogers’s core conditions.” Rogers’s core condition includes
empathy, genuineness, and unconditional positive regard. He said, “If a client recognizes that
someone is being genuine and being congruent in their communication and demonstrating
empathy, then they tend to begin to build trust with that person.” Stephen further explained, “I
think that those core conditions, while they're not alone by themselves determinant of crosscultural competency, they definitely still provide a foundation to that.” In short, he believed that
counselors’ competency to convey the core conditions is the foundation of multicultural
competency. Stephen suggested that multicultural competency should focus on how we can
make a more genuine connection with clients. Angie and Linda also emphasized the importance
of being authentic in multicultural counseling. For example, when talking about multicultural
competency, Linda said, “I think there's a big piece of being honest. Not just aware of oneself
but being honest with.”

76
Co-Experiencing Intimacy

In addition to building trust with clients, Sam further suggested counselors should build
intimacy with clients by co-experiencing discomfort or difficulty in exploring cultural
differences with clients.
It's about moving into what can be an uncomfortable place of exploring dynamics
between and among people and inviting that conversation and inviting some of the
discord or some of the difficulty to your attention trusting that in the repair, more
depth and more intimacy can be then experienced. That in the fear of making a mistake,
in the fear of talking about culture we are then also avoiding a deeper intimacy.
Stephen said that multicultural competency involves with the ability to work with a client and
then reflect on the nature of the relationship with that client. Angie said that
if I were to think about the things that oftentimes get in the way of being able to
understand someone in a deeper, more emotionally intimate way and a connected way
are our differences; I guess that would be my hope is that the multicultural
competencies would help us build bridges across the differences.
Power Difference in Counseling

Culturally competent counselors take a non-expert position in counseling. Counselors
convey genuineness, empowerment, and intentional curiosity when taking on the non-expert
position. Janet, Stephen, and Angie explicitly shared that many students’ clients or client families
tend to be vulnerable or disempowered populations who have not had access to health care, while
students tend to come from a middle class and Caucasian background; thus, there is a power
difference in the counseling room.
Majority of the clients are not of the same race or ethnicity descent and majority of my
students are white or Caucasian (Janet)
They [students] are working with clients or families who are from low socioeconomic
backgrounds or typically have not had access to health care. (Stephen)
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For folks who are more in community agencies, their clients tend to be much more
diverse and oftentimes in disempowered statuses economically. (Angie)
Counselor Non-Expert Position

The participants shared that the power difference between counselors and clients could
get in the way of connecting; thus counselors need to reduce power difference. One way to
empower clients is learning from their lived experiences. Another way is to view clients as
experts on themselves.
Learn From Clients
Stephen believed that counselors should learn from their clients. He said, “I think it’s
really, really important for counselors to learn as much as they possibly can about the clients
who they are helping.” Similarly, Zack and Michelle shared the importance of counselors being
humble. For example, Michelle stated that multicultural competency to her is the counselors’
humble disposition and willingness to invite clients to challenge them. Cara also believed that
counselors should learn from their clients and build therapeutic relationships on their openness to
learn.
Clients Are Experts on Themselves

To enhance the understanding of cultural differences, Janet encouraged her students to
inquire about clients’ perspectives of their own experiences. She believed that asking is
empowering. In addition, Stephen believed that culturally competent counselors are intentional
when expressing curiosity.
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Ask them [clients]. Ask them what you [student] see the differences to be and let them
develop that empowerment and that autonomy and that feeling that they're important
and that they're valued and that they're seen for who they are. Let them tell you. (Janet)
You're not the expert on the client. The client is the expert on the client. If you just ask
them, they start to feel empowered. They start to develop autonomy. They start to
come to understand that they're valuable and that they're important to you because
you've asked them, ‘What does this experience means to you?’ (Lori)
One of the things [in cross-cultural counseling] is to create a safe environment and talk
and disclose in a meaningful way. It all has to come back to how is this important for
them as counselors. It can't just be curiosity for curiosity's sake. It has to be curiosity
around understanding one another in an effort to become more open and available to
our clients. (Stephen)
Common Struggle in Multicultural Counseling

Participants in this study acknowledged the importance of understanding the clients’
social and cultural backgrounds in counseling. On the one hand, they believed that people cannot
divorce their experiences and cultural factors. As Janet emphasized, “One cannot divorce the
cultural background.” Similarly, Angie said, “I think understanding context, life context, is
absolutely central to understanding who someone is and what their struggles are. I really stress
that. I try to role model that.” On the other hand, they believed that each individual is unique, and
counselors should avoid stereotyping clients because of their certain experiences or cultural
backgrounds. Like Zack shared, “I think it's always a tension between recognizing the
individuals’ personality and temperament on the one side, and cultural dimensions on the other
side. And I would not want one or the other to be exclusive.” He further explained that he treated
the individual as an individual with culture but not cultural factors being a “constant, overriding,
or dominant” part in counseling unless it was so obvious and noted that “the counselors feel so
inadequate, like with a language difference or worldview that is so different or social class
factor.” To sum up, participants in this study generally believed that culturally competent
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counselors pay attention to clients’ cultural factors and experiences as well as emphasize
individuals’ uniqueness. In other word, counselors do not put clients into “boxes” but have a
multi-dimensional view on clients and providing counseling flexibly. As Linda concluded,
“multiculturally competent counselors are aware of where there might be an issue of culture,
know what to do with the cultural issues, and then take action on it.”
Preparing Masters’ Practicum Students for Multicultural Counseling

This section addresses two overarching themes. The first one is counselor educators’
perspectives on the key factors related to students’ multicultural competency development.
The second theme is students’ multicultural competency development in the practicum. This
section has the most salient findings from this study.
Factors Contribute to Students’ Multicultural Competency Development

Counselor educators in this study reflected on how the learning environment, resources,
or processes in the master’s counseling programs can impact students’ multicultural competency
development. The commonly believed factors that closely relate to students’ development were
their exposure to diversity, openness to learn about multicultural development, the counseling
program culture, and multicultural training that combined academic learning and real life
experiences. The following present how the above factors affect students’ multicultural
competency growth.
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Direct Exposure to Diversity Is Key
All practicum supervisors in this study believed that students’ professional and personal
experiences with diversity are a vital factor in their multicultural development. Supervisors
believed that students develop their multicultural competency through contact with culturally
different clients and groups. The direct interactions have the following deep meanings in student
development: facilitating students to pay attention to a certain cultural group and learn more
about that particular group, fostering students’ positive attitude include empathy toward diverse
populations in general, and leading to personal maturity and a better understanding of people
from different social and cultural backgrounds. Negative or challenging encounters of cultural
differences may also provide students with valuable growth opportunities. The following
examples are direct quotes from participants, which indicate that meaningful encounters with
diverse population provide transformative learning opportunities for students.
Part of the factors that contribute to student multicultural development, I think, is
personal maturity. That's not based on chronological age, necessarily. It's more about
life experience. I noticed that some students who have had more opportunities to
engage with a variety of populations, different from what they are accustomed to, tend
to thrive more in the practicum experience, whereas students who have been more
isolated tend to struggle just with understanding differences. (Stephen)
Practicum students may discover radical differences between their assumptions and
their client's assumptions because of the type of setting they're in or the type of clients
they work with. They have to become socialized to thinking about this population.
(Janet)
I find that people who were exposed to more multiculturalism or different cultures or
different expressions were more tolerant with clients, friends, and neighbors and so on.
(Janet)
I think it's absolutely beneficial for students to have exposure and meaningful contact
with counseling groups, individuals, whatever, with clients and peers that are
ethnically and culturally different than they are. (Michelle)
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I think experience is the most important piece. I think for students who are working
continuously with people who are different from them in very real kinds of ways, from
client perspective or from counselor perspective or both, I think that forces them to
struggle through some things more. I'm thinking about I have another practicum
student who's in a counseling center on a college campus. It's a pretty affluent campus.
It's a private college. Although he certainly has had some diversity in terms of the
students he's working with, but the students are all relatively in the same age group.
They tend to be very smart and privileged. I guess that limits in some ways the
opportunities that emerge. (Angie)
Being confronted with their lack of knowledge about how to respond, I think mostly
it's about the feeling of being ... of not understanding the worldviews of someone who
is of a different social class or ethnicity or sexual orientation. So I think the surprise
makes counselors to become alerted to the growth possibilities. (Zack)
Students’ Openness to Learn About Multicultural Development

Students’ openness to learn is another key aspect in their multicultural development.
According to counselor educators in this study, students’ openness means that they have a
humble attitude to deconstruct their biased assumptions and that they develop awareness of their
own values and worldviews and understand how the worldviews could positively or negatively
affect others and their relationship with others. Students’ openness also indicates their internal
commitment to multiculturalism and continued competency development. According to Lori,
They [students] are willing and able to accept, ‘Wait a minute. Maybe I need to step
back and look at how I look at the world and how that might be productive or
unproductive for other people.’ So, when I think about key factors that contribute to
competency, I think it's the openness to it becomes really important.
Similarly, Stephen suggested students enter practicum with openness. Specifically, he said,
“The students ought to be beginning practicum with a sense of humility, in that they have a lot to
learn. If they start with a sense of openness and learning, then I have a lot of hope for them.” He
further said that “good learning of cultural competency is the willingness to be uncomfortable.”
Thus, he requests his students to meet with diverse clients and “not just meet with people who
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they're comfortable with.” Lori shared Stephen’s point by saying that “I see students’ potential
when they are engaging in the process of self-exploration.”
Additionally, Michelle shared that students need to be willing to be challenged and to
challenge themselves in practicum, so that they can “crack open the little shells that they have
formed around their own privilege and their own way of looking at the world.” She continued,
I would expect from a practicum student is kind of a breaking open of that ignorance
and comfort and passivity, that they at least are aware of how much they're not aware
of, and they acknowledge that they have a lot to learn, and that they're eager to do that.
In addition to students’ humility and willingness to learn, students’ openness also means that
they lower their self-expectations in the practicum. As Angie directly pointed out, “counseling
is really hard work for the counselor as well as the client,” so students should expect that
“there is going to be struggle and challenge, and they are going to confront how awful they are
really at listening to what people are really saying and meaning.” Angie also believed that
students’ openness to learn means “they actively engage in the process of integrating
feedback.” Similarly, Janet expected students to view practicum as a learning opportunity. She
said, “Honestly, they are students. I expect them to make some mistakes, to view practicum as
a learning opportunity. I expect them to be open to be challenged and to try a different way.”
Sam described counselor educators’ responsibility in promoting students’ openness
and self-reflection. He used his program as an example; “our faculty is deeply committed to
self-assessment and self-reflection throughout. We provide activities to engage students with
self-reflection.” One activity he shared is the “weekly reflective practitioner consultation
group” during the students’ internship semester in which students share triggers and
difficulties in their clinical work and support each other.
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Counseling Program Culture
For counselor educators in this study, creating a program culture that focuses on students’
multicultural competency is critical in student development. Two subcategories emerged through
data analysis under the counseling program culture category: infusing multiculturalism
throughout curriculum and increasing diversity in program.
Infusing multiculturalism throughout curriculum. Faculty play a crucial role in facilitating
students’ competency development around multiculturalism. To fulfill this role, counseling
faculty need to commit to multicultural competency themselves; as Stephen pointed out, “In my
program, we orient our supervisors to the multicultural competencies through the American
Counseling Association. We ask our supervisors to be aware of those and to also be thinking
about those when they're working with the student.” Participants shared that faculty’s
commitment in multicultural counseling is shown in the counseling classes they teach, in which
they integrate multicultural issues not only in a single class, but in every class. Most programs in
this study have infused diversity issues throughout their curriculum, as indicated in the following
examples.
The idea that you have to have a program commitment to cultural competency. It
doesn't just happen in one class, but rather that the faculty themselves are really
committed to thinking about it, talking about it, and challenging themselves and their
students to become more aware and more competent. (Michelle)
I guess students’ multicultural competency development depends on the professor.
Students need to have the professors who have infused multiculturalism in every class.
(Janet)
We’ve only just began an evaluation across our curriculum around how we integrate
multiculturalism across the entire experience through curriculum. (Stephen)
Janet came to a strong conclusion according to the second example in the above, which is that
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students’ multicultural competency development is largely dependent on those professors who
reinforce multiculturalism in every single class that they teach. Sam shared the curriculum
evaluation in his program on the integration of diversity, which seems an advanced practice
among the counseling programs in this study.
Increasing diversity in program. As mentioned earlier, supervisors in this study stressed
the importance of students’ exposure to diversity. It is reasonable to believe that counseling
programs should increase the diversity in their program so that students are always interacting
with diverse peers and faculty. Some participants reflected the homogeneous culture in their
program regarding racial, ethnical, gender, and socio-economic status differences limited their
opportunity to provide multicultural supervision. For example, Janet, Michelle, and Linda
described the cultural composition of students as “being White, female, young, and from
Christian background.” Thus, they “do not have a lot of cross-cultural supervision.” Sam shared
a similar concern about his program. Furthermore, he shared his program’s ongoing effort to
attract and recruit more culturally diverse students.
That’s an ongoing conversation in my program. I know that last year, we’re talking as
a faculty very specifically about how we market ourselves to students of color, for
example, to male students, to students across the country and underserved
communities because there is associations with this school and upper class. That was
the big challenge and still is. Ultimately, we are trying to make our program as
dynamic and as attractive to the widest array of students as we can.
However, no faculty participants in this study talked about diversity among faculty or how they
increase diverse composition among students and faculty.

Multicultural Training That Combines Scholastic and Real Life Learning

Scholastic learning provides a foundation for multicultural experiences, but is insufficient
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without real life interactions with diverse populations (Dickson & Jepsen, 2007). Participants
shared their perspectives on the importance of academic learning about multiculturalism and
combining academic learning with real life experiences in students’ multicultural competency
development.
Academic learning about multiculturalism. Janet, Sam, Stephen, and Michelle believed
that students develop their multicultural competency through academic learning such as learning
about the different racial identity developmental models and reading research articles on
multicultural issues. Janet shared that she had unique immersion with diverse populations when
she was young, but learning diversity, especially learning about White privilege and the racial
identity development models as a counseling student, provided her with different lenses to view
herself and her experiences. Similarly, Stephen viewed the models of cultural identity
development as valuable tools to help students develop a strong sense of their own identity. In
addition, students develop cultural knowledge and awareness through reading research on
different cultural populations. These views were indicated in the following examples from
participants.
There's sociological research on the importance of African American naming, and I'm
not expecting students to have been exposed to that research, but I am calling them to
task to say, language is important, and think about and explore and reflect, and do a
little research, do some reading, on these kinds of terms and phrases that can be so
loaded. (Michelle)
One practicum student has Russian immigrants who identify as Muslim . . . In class,
we decided to learn more [on the cultural background of the population]. We learned
that many of them had been victims of war and experienced trauma and that these
conflicts were present, not just with the individuals, but really with the entire
community. (Stephen)
I picked out about 20, probably about two dozen, journal articles that are specifically
related toward theories, best theories practice with Native Americans, best theories
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practice with Asian-Americans, best theories practice with African-Americans, best
theoretical practices with women, with LGBTQ population, and with Hispanic. (Janet)
I also have one, because there's not a lot, on biracial, theoretical orientation treatment
with people who identify as biracial. I included those in the syllabus as additional
reading materials, so whoever teaches these classes can assign them to the students or
have discussions about them in class and so on. Because the textbooks were lacking
[empirical research], I also included those articles as part of their competency
development. (Janet)
Combining academic learning with real life experiences. In addition to reading about
multiculturalism, Stephen requires his students to work outside of the classroom “to make
contacts in the community to better understand the clients that they are helping.” Similarly, Sam
argued that theoretical learning has to relate to and stimulate students’ real life experiences.
Scholastic learning, what I mean by that is if the learning material was there within
classes, that's a piece of their development. More than that, though, because we can
have content about multiculturalism and we can entirely miss the entire range of
richness in those experiences. More than content is again cultivating those
conversations in a way that's real, in a way that's challenging, in a way that's equitable
in terms of how we are all cultural beings.
Angie has a similar perspective on the power of combining students’ life experiences in
multicultural training. She believed that “when learning moments present themselves, it is
much more powerful to be able to move into students’ experience and really bring these things
that we talk about to life, as opposed to lecturing about and telling.” She emphasized that
students’ growth comes from the “real learning.” The example below explains what she means
by the “real learning.”
There's a piece of that certainly in terms of giving students information and knowledge,
but I think when we're able to build on the hooks that are there that real learning and
growth happens because it's real. Students can say, ‘This is my work. This is my life.’
Multicultural training should avoid instilling stereotypes. Based on multidimensional
views of diversity, multicultural counseling classes commonly focus on discussing different
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dimensions such as racial identities. Angie and Linda expressed their concern about
multicultural counseling training. Angie said, “My biggest concern around multicultural
education is that it can teach people to really solidify their stereotypes and beliefs about others
if it’s not done well.” Additionally, she explained, “I felt icky when thinking about imposing
expectations that a particular person of another cultural background must act in certain way
because that was exactly what counselor educators try to guard against.” Angie tried to find a
balance to increasing her and her students’ knowledge base without imposing certain
expectations of individuals of a certain cultural group. Linda shared Angie’s concern in
teaching multicultural counseling. Linda’s way to teach multicultural counseling is “no way,”
as she said,
I cannot teach a student on how to counsel a client from a specific cultural
background. How I introduce multicultural counseling is to say ‘I don't have a
formula to teach you how to counsel an Asian person, or a Black person, or a White
person, everybody is different.’
It seems that Linda does not want to instill stereotypes about counseling different cultural groups.
In summary, there was a general consensus among counselor educators in this study
that students’ immersion with diversity, students’ characteristics of openness and being selfreflective, the counseling program culture, and multicultural training in general relate closely
to students’ multicultural competency development. Like Michelle pointed out, “it takes a
long time for people to become culturally competent. It takes a lot of reflection and a lot of
exposure, and a lot of, like, concerted effort between students and faculty.”
Counseling Practicum

This section contains participants’ perspectives on students’ multicultural competency
development in master’s counseling practicum. Participants shared that the class sequence in
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counseling program, university practicum supervision, and supervision at site are key aspects
to examine in practicum to increase students’ multicultural counseling competency.

Class Sequence

Supervisors in this study generally suggested that students should take multicultural
counseling courses before taking practicum because multicultural learning laid a foundation for
the face-to-face encounters with clients during practicum. Janet talked about the importance of
taking multicultural counseling and other core classes in which diversity issues are well infused
before practicum.
I'm teaching the clinical classes, it becomes really apparent whether students have
been exposed and exposed thoroughly to come to understand how their identification,
no matter what their identification is, race, sexual orientation, gender identity,
socioeconomic status, education level, their age, on and on, how that is going to
impact the relationship with a client, and I can usually determine pretty quickly what
kind of education the student got.
Janet continued:
For students who have taken multicultural class, where they have had a great, very
thorough teacher, and they also have had the other core courses have multicultural
infused in them well, and by the time I see them in practicum, I don't have to do any of
the role plays, I don't have to do any of the racial identity models because that stuff has
already been done, they have a thorough understanding.
Janet reflected that students’ previous learning in multicultural counseling directly affect
her supervision activities with them in practicum. Similarly, Linda talked about most students in
her program taking the multicultural class before pre-practicum and that those students, “are
better able to address differences and are making fewer assumptions about similarities between
them and their peers.” Thus, her program tries to encourage students to take the multicultural
class during their first semester before they take pre-practicum and practicum courses. Zack also
noted that students who learned multicultural counseling tended to talk about cultural differences
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more than students who had not learned multiculturalism. Stephen expressed that faculty in his
program do a good job of integrating diversity across the whole curriculum; “our program has
some pretty intense courses around exploration of social justice, cross-cultural competency, but
also that theme goes through a number of courses, including the ethics course and the counseling
theories course, the diagnosis course. Students also take multicultural class before practicum.”
Thus, Stephen expects students have already done fundamental work in multiculturalism when
they get to practicum. In summary, the programs in this study, except two, require their students
to take multicultural courses before practicum.
University Practicum Supervision

Supervisors in this study spent most of the interview time talking about how university
practicum supervision supports students’ multicultural competency development. A few
subcategories emerged through participants’ sharing. These subcategories include supervisory
relationship, adjusting supervision theories to support students’ multicultural competency
development, and multicultural supervision strategy.
Supervisory relationship. The supervisory relationship was envisioned as critical to
students’ multicultural competency development. Supervisors in this study also shared their ways
for building a reciprocal relationship with their students. The following sections shared
participants’ perspectives on supervisory relationship.
Supervisory relationship is critical. Supervisors in this study described their relationships
with students as “collaborative,” “positive,” “safe,” “trusting,” “close,” and “mentoring.” This
type of equal supervisory relationship, according to Stephen, is not to “please the supervisees”
but has clear purposes. Some of these purposes include acknowledging students’ training and
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supervision needs and goals; understanding students at a deeper level, facilitating students to
openly share their vulnerability, struggles, and difficulties; and communicating effectively with
supervisees. The following indicate that positive supervisory relationship provides conditions for
students’ meaningful learning and the delivery of confrontation, constructive feedback, and
evaluation.
I really work to collaborate, so I want my supervisee to be able to let me know what
their learning goals are and how they believe supervision might be helpful to them.
(Stephen)
For me it's like I want this [supervision] to be a really collaborative experience. (Lori)
The trusting working alliance will allow me to point out some things that maybe aren't
the most comfortable for this supervisee to deal with. (Lori)
My approach to supervision is to try and build a close relationship with the supervisee,
a close professional relationship. One where they can be vulnerable and I can confront
some blind spots, patterns, whatever it may be. (Angie)
I think it's so important to build that relationship so that students can say ‘I'm having
this reaction right now.’ (Michelle)
As supervision relationship develops, it becomes almost like a shorthand language
between the supervisor and supervisee to where, I'll use a specific student as an
example, even in internship now we can be watching videos and it can be individual or
in group and when she is starting to have that reaction, she and I will just make this
eye contact, but we have permission just from the relationship to say aloud, I'll say
“there it is.” And she'll say “I'm doing it right now.” (Linda)
But that's just, I think, to give a person that feedback in the moment and to have that, I
guess, I don't know how to describe it besides that shorthand relationship, that
shorthand language that comes from a close relationship and the permission to call
them out in order to help them grow. (Linda)
I think the supervision relationship as well. [Supervisors] are able to have that
mentoring relationship with students and to have them be open and authentic and then
to see them get it. (Linda)
These examples are counselor supervisors’ perspectives on what a positive supervisory
relationship does. Lori shared the feedback from one of her students on the supervision
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relationship the student experienced with her as “the student being able to say to me that there
was a sense of being respected, understood, and being able to reach a different level of
confidence based on the supervision relationship and approach.” It seems that the feelings of
being respected and understood and the increase of confidence is part of what students’ value
in the supervisory relationship. In addition to these examples of positive supervisory
relationship, Sam shared that “supervisory interactions were not always positive.” He
continued, “If there is a point where a supervisee is hurt or angry, then supervisors have to
repair the relationship. Just as in therapy, it is so critical to be able to have a conversation
through repair.”
Ways to build a reciprocal relationship with students. Positive supervision rapport not
only is built with great intentionality, but with strategies. Participants in this study shared the
beliefs in parallel process and modeling. Sam, Janet, and Stephen believed that one of
important roles as a supervisor is modeling. Specifically, Sam and Janet model cultural
conversations in counseling for students with the purpose that students will also initiate
cultural conversation with their clients. Stephen disclosed his cultural backgrounds as a way
to model for his students. Supervisors shared their perceptions of effective ways to create a
reciprocal and trusting working alliance with their student supervisees: verbally validating
students, indicating to students that they are flexible and willing to change, modeling
openness and vulnerability, reducing power difference in supervisory relationships, learning
together with students and from students, and providing transparent evaluation. The following
show supervisors’ ways of building reciprocal relationship with supervisees.
I always reflect that do I have enough humility of my own to have a good working
alliance with the student, so it doesn't seem like some big power play in the room to
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provide that feedback that says, ‘So, you're not meeting this standard and what do we
want to collaboratively do about it?’ (Lori)
I believe supervision is successful when I believe I've learned something from the
students, so that when I believe we're both learning, me about my role as supervisor,
and the students in their role as counselor, then I think we're making progress. (Lori)
Normalizing students’ biases by acknowledging that biases do exist and talk about
biases explicitly, being very sensitive, not to be shaming, not to be calling out the
student. (Sam)
I try to be careful about not being the enforcer and the power person and to inquire.
(Sam)
I have plenty to learn about my own cultural experience and how I learn about that is
in relation to others and others maybe students. Students can then help me understand
me. That goes back and forth.
Committing to that, believing in that is a way to
disarm students as well and to play with the power dynamics that are inherent in that
teacher-student relationship. (Sam)
I also need to be open to my students challenging me, when I trip up, when I make a
mistake, or ask a question. I have to be open to that, and willing to. And that's, I guess,
where I am a model. I have to be willing to be corrected, right? (Michelle)
I've had to learn from my students and I think that has helped me to develop and to
keep in mind that I shouldn't make assumptions. (Linda)
I say to my practicum students, to all of the students in clinical classes, ‘you're going
to be getting feedback across the duration of the semester so there should be no
surprises. If I'm concerned about how you're doing you're going to know that from the
onset of my concern.’ (Linda)
What I find is, is because I don't pressure them, they actually become very open. I tell
them, ‘You sort of did this on your own time in your own way.’ They end up all
becoming very open, and I think that it creates a safe environment. (Stephen)
I try to model a positive working relationship with the supervisees, and be flexible and
willing to change, to be able to help my supervisee believe that they're supported and
understood. (Stephen)
One practicum student was working with Russian immigrants who identify as Muslim.
I had, as a supervisor, no knowledge of that particular ethnic group or that particular
identity at all. In class, we made a decision to start learning more about that and
exploring that so that we could develop a better understanding of the context within
which these particular people were coming to counseling. (Stephen)
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I always want supervisees to know what the result of an evaluation is going to be even
before I do it. There's no surprise. I want my supervisee to do the same with a client. I
would want the supervisee to be very transparent, when appropriate, with their clients,
too. (Stephen)
As indicated above, supervisors’ humility and openness in supervision model the way
for students to be the same in the supervision and counseling settings. Additionally, when
reducing the power differences, a sense of togetherness can emerge in the reciprocal
relationship between supervisees and supervisors. Stephen criticized supervisors’ superiority
in supervision. He described, “I've seen a lot of supervisors who see themselves as the kings
of counselor supervision, or queens of counselor supervision. No one's better than they are.”
He commented that the sense of superiority is “dangerous,” which makes connection with
supervisees and clients who are different difficult.
Adjusting supervision theories to support students. Supervisors in this study normally
said they provide both individual and group supervision for students with the exception of Angie,
who provides only group supervision, and Sam, who provides only triadic and group supervision.
The supervisors shared that their supervision mainly focuses on students’ competency to work
with individual clients rather than with counseling groups. The following section describes how
supervisors use supervision theories or models to guide students’ multicultural competency
development.
Most supervisors talked about infusing multiculturalism into their existing supervision
theories. Such infusing was mainly through directly discussing diversity issues in supervision or
making diversity an integrated topic in supervision. For example, Janet shared that “when I was
trying to put together my philosophy for supervision, I thought that the behavioral supervision
would be able to assist and support me in supervising diverse cultures. It allows me to
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incorporate things such as racial differences, ethnicity, gender, class, sexual orientation, and
other differences.” She assigned students supplemental reading materials, and these materials
included research on broad cultural dimensions. Janet’s use of behavioral oriented supervision
theory also was indicated by her specified preparation for supervision sessions. She reflected that
she prepares to review multicultural competencies with students in supervision:
I come in prepared to sweep, I call it "sweep up," if they didn't get what they needed
for multicultural development or get all that they needed, and sometimes I come in
prepared and then go basically be surprised that they have been taught well and I just
have to help them finesse it to become more an expert.
Sam includes cultural difference topics in the triadic supervision. He said, “I will overtly
invite conversations about cultural presentation and experiences within the triad, between myself
and the supervisees, between the two supervisees, and also the supervisees to their clients.”
Similarly, Linda infused multiculturalism in the three domains (conceptualization,
personalization, and intervention) in the discrimination model (Bernard & Goodyear, 2013). She
believed that appropriate conceptualization is based on counselors’ knowledge of clients’
cultural norms and variables, counselors’ self-reflection on stereotypes and biases is an important
task in the personalization domain, and counselors’ decisions on interventions depend on their
awareness of whether they will be effective in clients’ social reality. Besides Linda, Michelle and
Angie also choose the discrimination model as their fundamental supervision theory. In addition,
Michelle applies systemic theory to “understand supervisees’ significant familiar and social
factors and how these factors might affect them to learn a specific skill.” Angie applies the multidimensions of diversity model in supervision to provide students with a concrete guide to
understand their clients in a holistic way.
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Different from the above supervisors, Lori adopted Garrett, Borders, Crutchfield, TorresRivera, Brotherton, and Curtis’s (2001) VISION model to guide her to examine her supervision
to promote students’ multicultural competency development. Lori reflected that the VISION
model offers her a concrete framework to understand supervisees’ worldviews, values, and
communication styles, so she can structure supervision goals, strategies, and process according
to the understanding of supervisees to meet their professional needs “in a culturally responsive
way.”
Multicultural supervision strategy. Participants in this study shared various supervision
strategies to support students’ multicultural competency development: understanding supervisees
and adjust supervision to meet supervisees’ developmental and cultural needs, focusing on
cultural issues in supervision, challenging but not too challenging, emphasizing peer interactions,
and nurturing students’ self-awareness. This section will present each of the above strategies.
Understanding supervisees and adjusting supervision. Every supervisor in this study
shared the importance of understanding their supervisees and said he/she adjusts supervision to
meet the supervisees’ needs. Linda shared that she “spends a lot of time getting to know her
supervisees and their backgrounds and how their cultural origin might impact them as counselors
and the way that they engage in the counseling process.” Similarly, Michelle also emphasized the
importance of understanding students’ cultural backgrounds in supervision. When working with
a Muslim student, Michelle learned that “being a good woman and being a good Muslim are very
tied together, so doing something like cutting off or interrupting clients to refocus them, however
gently, can often be tied into [against] the fundamental identity values.” Based on this
understanding, Michelle was able to discuss with the student ways to think a little differently to
be effective in the counseling room. Lori shared her way to understand supervisees is to provide
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the right prompts to understand their values, beliefs, and cultural backgrounds. Janet shared that
she develops good understanding of students before they enter practicum because she teaches the
student cohort multiple classes.
Michelle shared her systemic perspective for understanding students’ challenges in
learning counseling skills.
I think there are ways that I draw on thinking systemically when I think about
challenges that may be facing a particular master’s student in learning a particular skill.
So I think about systems, and the systems are certainly cultural, familial, contextual
systems. I tend to think what might be some of the contextual or cultural or systemic
dynamics that are playing out in this particular student's life? That sometimes gives me
an entry point.
Stephen also shared that each student starts practicum at a different developmental point and
“different roles and responsibilities should be exercised [by supervisors] depending on the
development level of each supervisee.” He further suggested supervisors should be “very flexible
with how they approach supervisees” who are culturally different from them. Angie said she
individualizes her expectations for her practicum students. She reflected, “My expectation is
going to change depending on the student I'm working with and what I know about their growth
and development thus far in the program. Everybody enters in a different way, at a different
place.” She concluded that “I've had to really adjust and be flexible with some of those
expectations across time.” Lori also believes that supervision style should be flexible enough to
meet supervisees’ learning needs, as she questioned herself:
This is how I would set up the structure, but does that work for my supervisees? Do I
need to adjust it? Do I need to become more directive because that's what's going to
help my supervisees feel the most confident and not just around multicultural
competencies, but in general?
Similarly, Linda expressed she individualized her supervision based on students’ different
personalities, needs, and settings.
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Focusing on cultural issues in supervision. Supervisors in this study believed that
multicultural issues are a constant and important topic in supervision. For example, Angie shared,
“We have a lot of conversations about power and how that comes into the supervision and
counseling room.” Janet also discussed that she “presses students pretty hard” about being the
initiator of diverse conversations with their clients. She stated that she always directly asks her
supervisees, “When you started the relationship with this client, did you notice the differences?
And have you talked to your client about the differences?” Similarly, Sam makes diversity a
continuous topic when supervising his students, “What I do in supervision is I reiterate elements,
aspects, levels, and categories of culture. I do it in a way to invite students to think about their
own cultural selves and bring those categories in the counseling room.” Zack told his students
that he wants to hear about culture in their introduction of clients. Angie said that she “always
thinks about dimensions of diversity when she is doing live supervision or watching students’
videos.” Lori provides oral and written feedback on students’ multicultural competencies.
Specifically, she said, “usually I develop a narrative feedback not just about their general skills,
but about their competencies in terms of their ability to work with different clients.” Janet
expressed how she uses the racial identity development models to fill the gaps in students’
multicultural learning in practicum:
I spend the first section of clinical, trying to sweep up or fill in where they've been
neglected to be taught about multiculturalism, and that's where I might use the racial
identity model with them to heighten their awareness, to discuss what it would be like
as a minority client, whatever the minority might be, and how just being with the
person, say, they identified as heterosexual and I identified as homosexual or queer or
questioning, how that would feel like, would feel very intimidating as a client to sit
with somebody who identified as heterosexual and may not even understand what it's
like to not be in the majority as far as sexual orientation. I use the racial identity model.
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The four syllabi that I collected from participants also indicated that an important goal of
practicum supervision is supporting students to increase multicultural competency. For example,
in Stephen’s syllabus, he states that the practicum course prepares the student counselor to work
with diverse populations. Similarly, Lori states in her syllabus that one of practicum students’
outcomes is demonstrating multicultural competency. In Michelle’s syllabus, one of the required
readings is on multicultural and social justice competencies in counseling.
Challenging but not too challenging. Supervisors challenged students to increase their
multicultural competencies to an appropriate degree, without challenging too harshly so they
cannot take it. In this study, the participants shared their strategies to challenge students
appropriately. Sam identified that an important way to support students’ multicultural
competency development is being aware of the growth opportunity for a student and he
encourages growth around that opportunity. He challenges students’ cultural awareness in triadic
supervision.
If there is an opportunity for growth in the students, sometimes I'll use the triad to
encourage that growth or challenge the student. Sometimes I'll challenge the student
when I am talking to them, sometimes I'll challenge the student who is in reflection by
having a conversation about cultural awareness that they can't yet respond to and we
talk about that.
He believed that it is necessary for supervisees to “experience threat” in supervision because they
need to reflect with themselves and build new skills, but supervisees’ willingness to experience
threat is based on a “safe supervision atmosphere.” Stephen also shared that challenging students
promotes their growth. He said, “it is important for a supervisor to know when and how to
challenge students, so students understand that there is a growth area, but also to avoid being too
critical of the students.” Lori shared that constructive feedback needs to be given carefully in
supervision. For example, Lori had some students who struggled to work with lesbian, gay, or
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bisexual clients. She consulted with other faculty to provide feedback to challenge the students to
be more engaged in the counseling process.
Michelle also shared that challenging students needs to be done in a respectful and
skillful way,
I was encountering my students' ignorance, White privilege, or racism, and trying to
figure out how to challenge that without shutting them down. It's kind of trying to
increase awareness and try to do that in a way that's super respectful and
acknowledges the importance of those values or those identity pieces.
Michelle found that Socratic questioning (Overholser, 1991) is an effective and non-reactive way
to gently to bring up issues to promote students’ awareness. Besides being gentle and respectful,
Michelle and Angie also considered that constructive feedback needs to be specific. For example,
Michelle would cite students’ words and ask the students how these words might come cross to
their African American clients to increase the students’ cultural sensitivity. Michelle also asked
her students to “step outside of their comfort zones to move into experiences where, in some
dimensions of diversity, they are a minority.” When necessary, there is also straight challenge in
supervision. Stephen shared that when students refuse to meet with a certain cultural group, he
tells them they have to meet with that cultural group to pass practicum.
Emphasizing peer interactions. Group supervision is the most common supervision
format in practicum. Supervisors in this study commonly valued peer interactions and feedback
in groups. Lori articulated the dynamic in group supervision helped students learn to handle
different perspectives, which is important for their multicultural competency development.
I run the group supervision. So, from that perspective it's not just kind of a one on one,
but it's facilitating the group's perspective and handling the dynamic of their different
perspectives in a productive way. So that, we all are actually learning and it doesn't
become contentious within the group if they have different opinions or views on
whether the client we might be talking about or their own personal beasts.
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Likewise, Sam always tries to encourage students’ feedback. He said, “If a student inadvertently
makes somewhat a remark that is insensitive or somehow prejudicial, I first seek out ways to
allow the group to respond to teach a student.” Stephen also shared that peer interaction is
helpful for students’ multicultural competency development. His role as a supervisor is to create
an environment for students to influence each other. Janet asks her students to do a peer
evaluation feedback form when watching each other’s counseling. She said, “There are microcounselling skills and multicultural competency aspects in the feedback form.”
Nurturing students’ self-awareness. As noted in the second theme in this chapter,
counselors’ self-awareness is one aspect of their multicultural competency. Supervisors in this
study developed ways to nurture students’ awareness. Zack shared that his role in supervision is
to create conditions for students to “discover for themselves, just like counselors help clients do
in the person-centered counseling.” In the person-centered supervision, students are responsible
for reflecting on what they did well and what they need to improve. Stephen also articulated the
importance of students’ awareness of their cultural identities. He said, “Until someone can get a
strong sense of what their own identity development is, it's hard for them to start conceptualizing
the others’.” Stephen also emphasized students’ self-reflection. He noted that he asks students to
reflect on what they have learned and what they need to develop further.
Similarly, Linda reflected that she always emphasizes students’ self-awareness. She said,
“For me the awareness piece always comes through and perhaps that is because I'm a Gestalt
counselor, my theoretical background is Gestalt counseling, so I'm always awareness, awareness,
awareness.” She asks her students to engage in the process of being constantly aware of their
own cultural identity and being aware of how impacts who they become as counselors and how
does that impact how they interact with classmates in the classroom. Janet reflected that one task
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for practicum students is developing self-awareness. She said, “On their [students’] case
conceptualization paper, there is a section about addressing the client's culture and age and
identification, whether it is their gender identification or their racial identification, and how it
impacted them in their session.” Similarly, Lori emphasizes students’ self-reflection. “In the
weekly journals that students turn in,” Lori said, “there is a piece for them write about their
impressions of themselves during session and ask the questions of themselves.”
In summary, the supervisors shared their strategies to support the students’
multicultural competency development. These strategies include understanding supervisees
and adjusting supervision to meet the supervisees’ developmental and cultural needs, focusing
on multicultural issues in supervision, being challenging but not too challenging, emphasizing
peer interactions, and nurturing students’ self-awareness. However, Stephen, Lori, and
Michelle reflected that there is no single best way to provide supervision because there are
many variables and dimensions that affect the supervision. As Stephen reflected, “These
methods were helpful for me as an instructor, but everyone is different. I do not think there is
any rule about teaching multicultural competency. I want to be careful to say that others
should do the same thing.” Stephen further stated that supervision of multicultural counseling
should be more varied and creative, “supervision is an art, especially in working with students
on their cross-cultural competencies in that there are so many factors involved in
understanding how to help students take steps in exploring new ways of relating others.”
Practicum Students’ Multicultural Development at Site

Participants in this study had different perspectives on the supervision services that
practicum students receive on site. The majority of the counselor educators shared that

102
students have plenty of opportunities to meet with diverse clients at their practicum site. For
example, Stephen pointed out, “Most of our students are working in schools and agencies that
have a very diverse population, so the opportunity to develop cultural competency is available
to them.” Similarly, Lori shared that school counseling practicum students have to work with
the age difference between them and the children at school. Zack also shared his students meet
with racially and socioeconomically different clients at their practicum site. He mentioned,
“One of the sites in this university was mostly poorer people who have African American
backgrounds, and many of our students are European American middle class.” The following
two subthemes emerged regarding site supervision: Site supervision is important and site
supervision concerns.
Site supervision is important. Based on students’ opportunities to work with diverse
populations on site, Zack expected that site supervisors would guide students to build
counseling competency around multiculturalism. As he mentioned, “it would be very distinct
that the conversations with the site supervisors should be about diversity, such as whether
students’ language use and their ability to establish trust are consistent with the clients’
cultural assumptions.” He further said that “students should expect such conversations in their
settings from field supervisors.” However, Zack did not comment on whether site supervisors
are actually providing these conversations or whether students would initiate cultural topics in
site supervision. He concluded that “site supervisors have a lot to do with practicum students’
development.” Lori also said that site supervisors are important persons to provide contextual
information about the setting and the clients for practicum students. She said, “Site
supervisors understand the culture and climate within their schools, individual students, and
their family issues. They provide a tremendous amount of context for each student that the
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supervisee might be working with.” Linda, Lori, Stephen, and Zack reflected that they touch
base with site supervisors on a regular basis and visit each student’s site one time during
practicum. Linda and Lori contact site supervisors weekly.
Site supervision concerns. Supervisors in this study also shared their concerns about
site supervision. It seemed that students were likely to face institutional and supervisory
barriers on their practicum site, which impede students’ multicultural competency
development. For example, Stephen reflected that supervisors from some clinical mental
health institutions might require students to follow a specific script in counseling. However,
following a script is not appropriate for working with clients from diverse cultural
backgrounds. Specifically, Stephen said,
I think developing cross-cultural competency can be challenging, especially in the
clinical mental health environment, because sometimes those environments create
artificial barriers to good cross-cultural counseling. Our practicum students, for
example, will be asked to follow a script when they are interviewing or counseling a
client. However, this one-size-fits-all method can actually create a barrier to building a
therapeutic relationship with clients, especially when they are working with clients or
families from oppressed backgrounds.
As a result of potential institutional barriers on site, Stephen often communicates with site
supervisors about what type of learning the students’ program is looking for. He also discusses
with his students “how they can follow the policy of the clinic that they are working in but also
be attentive to the cultural needs and identities of their clients.” Similarly, Angie expressed that
“practicum students’ biggest struggle may be negotiating between the site and university
supervisors’ different requirements.” She further explained that these different requirements may
range from the choice of theoretical orientation to the specific counseling practices. Angie
pointed out that some site supervisors ask students to practice only from cognitive-behavioral
theory, but she emphasizes practicum students’ listening skills and avoidance of asking questions.
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When asked how students deal with this discrepancy, Angie replied that “part of students’
professional development is figuring out what is the most meaningful, helpful, and significant
feedback.” Similarly, Lori observed that the supervision on site is largely dependent on “who the
supervisors are, and their worldviews, values, and identities.” Stephen shared that “some school
counselor supervisors might not focus on practicum students’ development because they are too
busy with their own work.” Lori and Stephen’s perspectives indicate that the site supervision for
students largely depends on the personal and professional development of the site supervisors,
and therefore a systemic understanding of the supervision services on students’ sites is difficult.
Additionally, research on site supervision is lacking; as Stephen concluded, “one of the areas that
is very weak in counselor education and supervision is the professional development of site
supervisors.”
In summary, the practicum supervisors validated the site supervisors’ importance in
facilitating students’ multicultural competency development and noted that they make contacts
with site supervisors. A few supervisors witnessed students’ struggles when facing institutional
and supervisory barriers on site. However, site supervisors’ role in students’ counseling
competency development, especially multicultural competency, remained unclear. One thing for
sure, as Stephen pointed out, practicum supervisors must incorporate site supervisors to promote
students’ multicultural competencies. He said,
I think there are ways to reach out to site supervisors and provide opportunities for
professional development around cross-cultural competency that is very important for
the supervisees' development. If we're not including the site supervisor, we're missing
a major part of the equation of developing cultural competency.
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Evaluation of Student Multicultural Competency

In this part, the following categories which include evaluation methods, tools,
competencies for evaluation, openness to engage, students’ growth in self-confidence, and
different expectations on practicum students’ multicultural counseling skills are presented.
Evaluation Methods of Multicultural Competency
Lori shared that one way to evaluate her students’ multicultural competency is
observing their students’ engagement with culturally different clients. Specifically, she
provided a few questions to ask when observing her students’ counseling:
I am observing students with clients that maybe don't match their sense of their own
cultural identity and how are they able to engage that process with their clients. So, I
ask myself, will they engage it? Are they open to engage it? Do they engage it and
then how do they handle the process of talking about and working with clients who are
different than themselves?
Similarly, Zack shared his way to evaluate students’ multicultural competency is
through observing students’ interactions with clients and their reflections about the interaction.
He believed that practicum students should always be aware of and emphasize contextual
factors in working with clients. Based on this expectation, evaluation should focus on
“whether they [supervisees] had broached the topic of cultural differences in their session
actively rather than passively assuming that was not a question.” Zack said sometimes
alertness to diversity is “visible” in the session, “which provides a very concrete way of
analyzing the competency.” However, when alertness to diversity is not visible in the session,
he said, “I look to their commentaries as one source of evaluation.” Zack also evaluated
students in supervision. He believed that “if they have no answer to my probes about diversity,
then it is pretty clear that they have not thought about it.” Zack liked to observe students’
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interaction with peers as a way to evaluate their multicultural competencies, such as “how are
they asking or responding to cultural questions in the group.” Overall, Zack reflected that it is
difficult to evaluate students’ multicultural competency because sometimes “you have to use
your own experience to inquire about students’ cases that they are bringing to you” to evaluate.
Evaluation Tool
It was typical for practicum supervisors in this study to assess students’ multicultural
competency using a scale. Stephen, Lori, Michelle, Zack, and Janet used a standard form to
assess their supervisees’ competencies. Michelle shared that the assessment her program has
been using was developed by a previous faculty member in her program, and the assessment
was named the modified cultural competency assessment because of its focus on students’
multicultural development. Zack and Stephen also use assessment scales that were developed
by their program faculty. Stephen explained the process to develop the assessment scale,
which is that faculty selected constructs from the ACA multicultural competencies and
CACREP standards that were important for practicum. On the evaluation scale that Stephen
provided, there is an item to assess students’ cultural intervention, “adapting responses and
interventions to specific populations.” Besides supervisors’ evaluation, there is an area for
students to reflect on their own multicultural competency development on the scale. Janet
developed her own rubric to assess students. “In that rubric there is a multicultural piece,” She
continued, “I will assess students on the rubric. The mark in different columns indicates how
well they meet the multicultural piece.” In the rubric Janet provided to me, I saw one item on
multicultural competency, which is “attends to multicultural issues.” Along with the rubric,
Janet always provides written feedback to her students. In Lori’s evaluation, there is one piece
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about multicultural competency, which is “sensitivity to multicultural issues in the
client/counselor relationship.” Different from the above programs, Zack shared that they “do
not have any explicit cultural items” in their evaluation scale. However, if a student is
working in certain settings, such as a prison or women’s shelter, he will ask questions about
cultural competency, such as “how well do they understand the culture of working with a
prisoner and the special dimensions of that cultural group.” However, besides Michelle, Janet,
Lori, and Stephen, whether multicultural competency was addressed in the evaluation tool in
the rest of the programs and to what degree it was address remained unknown in this study.
Evaluation from Multiple Sources

Generally speaking, supervisors in this study evaluated students’ competencies in
relationship building, basic listening, and conveying empathy in practicum. Linda shared that
she assesses students from multiple sources, which include “students’ self-awareness, ability
to demonstrate basic listening skills, move toward multicultural competency, and ability to
integrate feedback.” Lori values students’ experiences with clients from different cultural
backgrounds. She reported, “How I evaluate students is also how much exposure they have
with clients who are different than them.” Lori continued, “I also evaluate students’ ability to
empathize with clients and convey understanding, and develop rapport and trust with the
clients that may not have the same cultural identities as students do.” Similarly, Angie
emphasized students’ competency in relationship building in the practicum. She said, “at least
students need to be able to demonstrate that they can sit with another human being, making
contact with them in an authentic way.” Zack looked at “students’ ability to reflect on their
own work and attend to multiculturalism.” Linda shared that “observing and getting to share
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students’ moments of excitement such as when they are trying new techniques and take risks
in practicum is really awesome.”
Openness to Engage

Besides evaluating specific counseling skills such relationship building and basic
listening, supervisors in this study particularly value students’ dispositions, such as being
open and self-aware. Linda articulated that students’ willingness to address cultural issues is
part of their competency.
When I think about trainees and they are approaching multicultural counseling
competency, I think there's also a piece of willingness. Eventually, as they become
more comfortable with the process of supervision and being out in practice, that
competency includes they're willing to address it. A person will say, "I'm having this
reaction, I know it is about cultural differences, can you help me?"
Linda also reflected, “Practicum evaluation is more about students’ dispositions than
the specific skills.” Similarly, Lori shared that practicum evaluation is about students’
personal development, “One very important competency is students’ willingness to explore
their self-identity and ability to relate to their own cultural identities.” Sam also believed that
practicum evaluation is assessing students’ growth and development. The following questions
guide his evaluation of students’ multicultural competency: “Were they able to at least regard
themselves as cultural beings? Could they acknowledge and attend to differences in a way that
was safe and at least were they able to demonstrate that they could move into those
conversations? Were they at least with eagerness that in moving into that somewhat risky
place to be able to develop intimacies?” Sam’s questions indicate that students’ self-awareness,
attention to cultural differences, and eagerness to engage in the process of relationship
building are the important competencies he values for practicum students. Similarly, when
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assessing students’ competency, Angie asks herself, “is this student engaging in or moving
forward in the process of learning?” Michelle also valued students’ openness to development
of multicultural competency, as she mentioned below,
I would expect and would be looking for students, by the end of their practicum
experience, to have increased their own awareness, even if it's their own awareness of
their lack of multicultural competency and have recognized the important work they
have ahead of them.
Similarly, Zack believed that the way to assess if students are ready for practicum is their
openness. He suggested,
Students sensitize, that would be the word I would use, as opposed to just going in not
thinking about it [cultural differences] and maybe just dismissing it. But instead they're
sensitized to think about it as important rather than going ethnocentrically into a
meeting assuming they have the worldview that is the only one. So they're ready and
prepared.
Zack observed that the students with openness “seem to integrate multiculturalism into their
everyday thinking and they understand there is an individual and a cultural being in front of
them in counseling.” These students, according to Zack, bring up cultural topics “proactively”
in supervision.
Students’ openness directly relates to the evaluation that they receive in practicum.
Sam shared that the students with rigidity and a refusal to explore themselves will not receive
passing grade in practicum. Lori’s area of concern is also students’ refusal to “engage in
personal exploration.” Student retention results from their continuous refusal to engage.
Similarly, Stephen shared his biggest concern for practicum students is the sense of
“superiority,” which means “students think they have nothing to learn in practicum and
believe that they know everything.” Stephen believed that counselors’ superiority will do

110
harm to clients from a multicultural competency perspective. Michelle also put red flag
around students’ unwillingness to learn, she said,
If you had practicum students, who aren't willing to kind of crack that open a little bit
and at least acknowledge they have a lot to learn and they have a lot of skills to
develop and they have a lot of self-awareness to gain, the larger problem is one blocks
the entire kind of counselor development and learning process. And we certainly have
held people back from moving on because that just is so crippling to any kind of skill
development, any kind of conceptual ability, if they're just real resistant. I think that
resistance can often emerge as resistance around in awareness of their own cultural
incompetency somewhat.
As Michelle shared, students’ resistance blocks their learning process and multicultural
competency development, which keeps them from progressing into the internship.
Students’ Growth in Self-Confidence is a Sign of Competency

Stephen, Lori, Angie, Linda, and Michelle shared that one important sign to assess
students’ competency is their self-confidence in counseling. Stephen said, “Some students
reflected that they have higher confidence in their ability to engage persons of different
cultural identities as a result of participating in the practicum course, which is a good sign of
their growth.” Michelle shared that confidence comes with experiences. She said, “Being
more confident takes a couple of those experiences of sitting with someone who is bringing
very real vulnerable aspects of themselves and to live through it.”
Lori also shared that “the other thing in terms of trying to look at students’
competency is their confidence.” Her students may share the growth of their self-confidence
such as “Oh, yeah, yeah. I can go sit with this client and I can talk about these issues and it is
okay for me to be doing that.” Angie helps her students to build “a sense of confidence”
because based on self-confidence, “students take healthy risks in sessions without the
expectation of them being perfect or their clients being perfect.” Angie shared one way to
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observe students’ growth of confidence is that when students are watching their own sessions,
they are “not shrinking in embarrassment or all this stuff that comes up with.” Another sign of
students’ growth of confidence is “when they are facing challenging topics in counseling,
students are not shrinking away, or changing the topic, or not attending,” Angie shared. In
addition, Angie shared her observation of students’ language shifting that indicates the
confidence gaining process in practicum. She said in the beginning when students make a
mistake, they might say, “I am a horrible counselor,” and “I am a horrible person.” Gradually,
they might say, “I really screwed this session up,” and “this was a bad session.” Finally,
students remove some of those judgmental words such as good or bad and say things like
“This is working. This was not working. I do not know what happened. Help me.” Angie
analyzed that “students’ moving more into a place of safety, security, and confidence is a sign
of their competency development.” Angie said, “My hope is at the end of practicum that
they're going to be in a place where they trust themselves more. They trust their clients more
to be able to handle whatever it is that they bring.” However, participants in this study did not
specifically share about students’ confidence gaining in their multicultural competency.
Different Expectations on Practicum Students’ Multicultural Counseling Skills

Besides practicum students’ openness to learn, a few supervisors explicitly talked
about their expectations for students’ multicultural skills. It seemed that different supervisors
had different expectations. Linda expected her students to learn to gather clients’ important
cultural background information. One specific area that she mentioned was that students need
to be competent to examine the intake process on their sites. She said, “Students need to
gather culturally relevant demographic information in practicum and look at the intake
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paperwork at their placements and see to what extent cultural background information is
addressed.” In addition, she expects students to develop multicultural conceptualization skills
such as “understand[ing] to what extent cultural values might play a part in clients presenting
issues.” Lori also expected her students to be able to “gain competency to conceptualize
clients’ cultural identities.” Different from Linda and Lori, Michelle did not expect her
students to “engage in a deep exploration with a client about the ways in which his or her own
ethnic or racial identity may play a part in their life.” She further said, “Skills like this would
be entirely beyond a practicum student.” Michelle did not explain what multicultural skills she
instead expects from practicum students. Other participants in this study did not share their
perspectives on specific multicultural skill expectations either. Also how supervisors evaluate
students’ multicultural skills remained undiscussed in this study.
Gaining knowledge on different cultures is another key competency area in
multicultural literature. Only one supervisor in this study directly discussed her expectations
for practicum students’ multicultural counseling knowledge development. Linda expected her
students to understand the differences between the collectivist and individualist cultures. She
said, “Knowing the differences of the two cultures might provide students with important
information on the extent to which familial units are important in clients’ wellness.” Other
participants did not share their practices on specific cultural knowledge they expected
practicum students to gain or how supervisors evaluate students’ knowledge gain in the
practicum.
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Summary

I presented four themes that emerged from data analysis in this chapter. The first theme
was counselor educators’ own multicultural competency development process. Participants
shared that they developed their competency through various professional and personal
experiences. Significant professional experiences included having faculty who valued
multicultural competency and taught multicultural counseling in a way that increased the
students’ self-awareness. Participants also developed their own multicultural competency
through teaching and supervising. Participants also shared that working with people from diverse
backgrounds improved their multicultural competency. All of the participants viewed their
multicultural competency development as an ongoing process.
The second theme was defining multicultural competency in practice. First, every
participant in this study believed that multicultural counseling includes a wide range of cultural
and social dimensions. Second, the participants believed that culturally competent counselors are
aware of their own biases, stereotypes, and limitations, and understand the social determinants of
the clients’ wellbeing. Third, they contended that establishing rapport is critical in multicultural
counseling.
The participants shared four factors they thought contributed to students’ multicultural
competency: direct exposure to diversity, students’ openness to learn about multicultural
counseling, counseling program culture, and multicultural training that combining scholastic and
real life learning. Positive program culture included that faculty infused multiculturalism
throughout curriculum and increased student diversity in programs. The participants suggested
students should take multicultural counseling courses before practicum, so students are equipped
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with basic concepts and mindset in multicultural competency. In practicum supervision, the
participants believed a positive and reciprocal supervisory relationship is crucial and they tried to
validate students, model openness and vulnerability, reduce power differences, be flexible in
providing supervision interventions, and learn from student supervisees. In addition, the
participants use different strategies to facilitate student multicultural development: understanding
supervisees and adjusting supervision to meet the supervisees’ developmental and cultural needs,
focusing on cultural issues in supervision, being challenging but not too challenging,
emphasizing peer interactions, and nurturing students’ self-awareness.
The last theme was evaluation of student multicultural competency. Observing students’
interactions with clients and peers was the participants’ main way to provide evaluation.
Participants use assessment scales to provide formal evaluation to practicum students and
generally emphasized and evaluated students’ relationship building skills, basic listening,
conveying understanding and empathy, self-awareness, and self-reflections. Most importantly,
almost all of the participants in this study emphasized that they value students’ openness to
engage in learning.

CHAPTER 5
DISCUSSION

This grounded theory research explored counselor educators’ and supervisors’ perspectives
regarding the master’s level practicum students’ multicultural competency development process.
Through qualitative interviews and member checks, the participants provided rich narratives of
their perspectives on multicultural counseling competencies and practices in supporting students
to improve their multicultural competencies. Four salient themes emerged in this study:
supervisor self-multicultural development process, defining multicultural competency in practice,
preparing practicum students for multicultural counseling, and evaluating students’ multicultural
competency in practicum. The most prominent theme is preparing practicum students for
multicultural counseling.
Based on the themes, it is hypothesized that the core conditions for counseling students’
multicultural competency development are: exposure to diversity, openness to learning about
multicultural development, multicultural training that combines real life experiences, and
practicum supervision focusing on multicultural issues. Given these factors, counselor educators
could examine how future counselors are being trained in the area of multicultural counseling.
This chapter highlights a discussion of the findings as well as this study’s limitations,
implications, recommendations for future research, and summary.
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Infusing Multiculturalism into Teaching and Supervising

Participants’ views of the evolutionary process of developing multicultural competency
also transferred to their teaching and supervision activities. In class, counselor educators believed
that students’ multicultural competency could not be developed in a single course but needed to
be reinforced in their entire training experience. The participants suggested infusing
multiculturalism into each class in the counseling curriculum. A few participants also explicitly
advocated their program’s effort to commit to multiculturalism, such as orienting faculty to the
American Counseling Association (ACA) multicultural competencies and evaluating how
multiculturalism was infused in the curriculum. This study adds to D’Andrea and Daniels’s
(1991) two levels of multicultural training in counseling programs, the cultural encapsulation
level and the conscientious level, by suggesting program’s effort to commit to multicultural
competency and evaluate the infusion of multiculturalism in curriculum.
Master’s students in Collins and colleagues’ (2015) study indicated that a lack of
curriculum infusion of multicultural competency may have reduced the breadth and depth of
their multicultural training needs, and systemically infusing multiculturalism could ameliorate
training barriers related to faculty and institutions. In addition, the Council for Accreditation of
Counseling and Related Educational Programs (CACREP) requested that counseling training
reflect current knowledge and needs regarding counseling in a diverse society (Section 2, B) and
identified social and cultural diversity as one of the eight common core areas for preparing
professional counselors in the 2016 standards . However, the standard did not request an infusion
of multicultural competency into each class, as suggested by the participants.
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Define Practicum Students’ Multicultural Competency

Despite multicultural researchers defining multicultural competencies as a) counselors’
awareness of their own assumptions, values, and biases; b) counselors’ understanding the
worldview of culturally different clients; and c) counselors’ development of appropriate
intervention strategies and techniques (Sue et al., 1992), participants defined multicultural
competency as viewing cultural differences across wide social and cultural dimensions, being
self-aware, building a work alliance with culturally different clients, and taking a non-expert
position. Underlining the above four aspects of multicultural competency, all of the participants
stressed practicum students’ multicultural deposition, which includes embrace of differences,
humble attitude, and self-critique characteristics. The difference in definitions between Sue et
al.’s and this study lies in counselors knowing what they do not know, which according to
participants, is more important than what counselors do know. In addition, being open to
learning different cultures is identified as an integral component of multicultural competency.
Participants in this study consistently believed that awareness of assumptions and biases
is a fundamental indicator of multicultural competency, which was consistent with previous
multicultural studies (Falender et al., 2013, Sue et al., 1992, & Ratts, 2011). Linda pointed out,
“the foundation of multicultural competency involves a genuine exploration of truth within
oneself, lowering defenses to clarify one’s own thoughts and behaviors, and being self-aware.”
The participants also believed culturally competent counselors are aware of their limitations and
take non-expert positions. Counselor supervisors in this study believed that counselors need to
learn from their clients as much as possible, ask questions when uncertain, and invite client
challenge and critique. Counselors with openness rarely assume competency from previous
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experience. Instead they believe that clients are the experts of their own experiences, and they
approach clients with openness and understand the unique intersection of clients’ multiple
identities and how that affects the developing therapy alliance.
Supervision Facilitates Counseling Practicum Student Development

Supervisors in this study highlighted a few effective supervision strategies to facilitate the
supervisees’ multicultural competency development. These strategies include understanding the
supervisees and adjusting supervision to meet their developmental and cultural needs, focusing
on diversity issues, challenging supervisees to develop multicultural competency, facilitating
peer interactions, and encouraging student self-reflection.
Adjusting supervision to meet the supervisees’ developmental needs was consistent with
Bernard and Goodyear’s (2013) developmental model of supervision, which recommends
supervisors provide developmentally appropriately supervision goals, structure, and activities.
According to Rønnestad and Skovholt’s (2003) professional developmental model, practicum
students are likely to be in the advanced student phase. In responding to this phase, counselor
supervisors in this study provided a safe supervisory environment to facilitate students to reflect
on their growth and struggles. They also modelled appropriate cultural self-disclosure and
relationship building skills, encouraged students to meet diverse clients and experience
challenging moments in counseling, guided students to develop and value multiple perspectives,
and validated students’ progress.
This study adds to the current research in that the supervisors understood and valued the
supervisees’ cultural needs and adjusted their supervision according to cultural backgrounds and
needs (such as preferred effective communication styles, values, and customs). Linda and Lori
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believed that the supervisees’ cultural of origin might impact their identity as a counselor as well
as how they engage in the counseling and supervision process. Michelle shared that
understanding students’ family dynamics helps her understand students’ ways of taking and
implementing feedback. Stephen summarized that supervisors need to be flexible with
supervisees who have different cultural backgrounds.
Evaluation of Practicum Student Multicultural Competency

Counselor supervisors emphasized that students’ openness to engaging in improving
multicultural competency also showed in their evaluation processes. As Linda indicated that
“practicum evaluation is more about students’ dispositions than their specific skills.” In this
study, the practicum students’ openness to engage in improving multicultural competency related
closely with their evaluation results. As Lori reflected, “as long as students are open to engage
[in] and explore their own cultural identities and gain competency to conceptualize the cultural
identities of the clients – if they have made headway there – I am thrilled.” In addition, all of the
participants reflected that lacking openness leads to poor evaluations in the practicum. The
identified “red flags” for this study’s participants included students’ refusal to engage in selfexploration, a sense of superiority, and close-mindedness toward feedback. These dispositions
and behaviors blocked students’ multicultural competency growth. The above findings support
Hook and colleagues’ (2013) hypothesis, which is that counselors’ humility and openness might
be more important than other characteristics, such as their knowledge, skill, and experience. Chu
et al. (2016) discussed the shift in more recent multicultural counseling literature emphasized
that counselor characteristics such as being open, self-aware, self-critical, and self-reflective and
holding an interpersonal stance that is other-oriented are important indicators of counselors’
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engaging in the process of moving toward multicultural competency. One important task for
counseling programs, thus, is to cultivate students’ multicultural virtues and values, such as
being open, humble, and self-reflective.
Besides evaluating practicum students’ openness, participants in this study also evaluated
students’ relationship building, basic listening skills, ability to convey empathy and
understanding in counseling, reflection of self, and counseling interventions. These evaluation
areas were largely consistent with Bradley and Fiorini’s (1999) study. Counselor educators in
Bradley and Fiorini’s study emphasized counselors-in-training’s basic listening skills, reflection
of feelings and meanings, recognition of their own counseling limitations, and work with diverse
clients. These competency areas were also valued by clients of color in Change and Berk’s (2009)
study. The clients viewed counselors’ rapport building, empathy, and setting goals in a
collaborative way as important. In addition, these clients also expected their counselors to
understand the dynamics of power and privilege in their lives and in the counseling process,
communicate their understanding of discrimination involving the clients’ multiple minority
statuses, have specific cultural knowledge, and use culturally appropriate interventions. It seems
that participants in the current study did not consider these areas as evaluation components. All
of the participants provided formal evaluation on an assessment scale. However, none of the
existing multicultural assessments listed in Chapter 2 were used by students or supervisors in this
study.
Limitation of This Study

The four limitations of this study are presented below: research biases, lack of diversity,
small number of participants, and sample of convenience.
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Researcher Biases

This research provided a description of counselor supervisors’ perspectives on master’s
students’ multicultural competency development. I acknowledge that my biases as a researcher
may be considered as a limitation. My passion on multicultural counseling and supervision,
personal experience as being a minority in the United State, training background, values, and
beliefs are the sources of my biases. Throughout the different phrases of this research, I used
various ways to limit my biases and to assure to the fullest extent possible that the information
shared by participants was presented accurately. I wrote analytical memos to reflect my biases in
the data collection and analysis processes. Before collecting the data, I practiced the interview
guide with multiple peers and faculty to change the interview questions that were leading or
biased. In the interview, I asked open-ended and follow-up questions. I also clarified with
participants frequently to capture what they were telling me in the interview. Nevertheless,
despite my efforts to eliminate biases, there are ultimately biases that are even unseen to me and
may have affected the results of this study.
Lack of Diversity

The lack of diversity in counselor supervisor participants is the next limitation in this
study. In terms of racial differences, eight out of the nine participants self-identified as White.
The only African American participant had no formal practicum teaching experience, which
made comparison impossible between the White supervisors’ supervision experiences and those
of supervisors of color. In addition, participants in this study shared that their racial identity
development affects their multicultural teaching and supervising approaches. The participants
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who were racially diverse may have provided a fuller description of how race and ethnicity play
a role in providing multicultural teaching and supervision.
Small Number of Participants

The small number of participants is another limitation of this study. Through the
recruitment process, nine counselor educators in eight counseling programs in the U.S.
responded to and participated in this study. With a small number of participating counseling
faculty and programs, it is difficult to capture a fuller picture of current multicultural training and
supervision perspectives and practices nationwide. In addition, those who have an interest in and
participated in this study might have higher multicultural interests and commitment than those
counselor educators and supervisors who chose not to participate.
Sample of Convenience

Another limitation is the sample of convenience. When I walked around in the
Association for Counselor Education and Supervision (ACES) conference to introduce my
research topic and recruit participants, some of the eventual participants were sitting around the
same table. As a result, three out of the nine participants graduated from the same doctoral
program in the northwestern region of the United States and were affiliated with my doctoral
program. With similar training experiences, the participants may have had similar perspectives of
teaching and supervising students. However, the two faculty participants who graduated from the
same doctoral program at the same time have been working at two different counseling programs,
which might overcome some of the similarities.

123
Implications of this Study

This research provides counselor supervisors’ perspectives on master’s-level counseling
students’ multicultural competency development. Multicultural competency has been
increasingly viewed as a critical counseling competency, but clear definitions and evaluative
standards of multicultural competency are lacking in across counseling practicum. This study
provides some clarity in regard to the ambiguous process of practicum students’ multicultural
competency development and, thus, has potential implications for counseling programs,
counselor educators and supervisors, and counseling students.
Counseling Programs

Counseling programs need to increase diversity among faculty and student, value and
commit to multicultural competency, select students and recruit faculty based on humility and
openness, and suggest appropriate course sequence.
Increasing Diversity in Program

One recommendation for faculty in counseling programs is to increase diversity among
students and faculty. In this study, one of the key conditions for students’ multicultural
competency development is the exposure to diversity. Counselor educators in this study shared
that interactions with peers and faculty who are culturally different from them are significant for
multicultural competency development. Also, one of the common supervision strategies that
participants use is increasing peer interactions among practicum students. Based on these
findings, increasing diversity among students and faculty would be meaningful to support
students’ multicultural competency.
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Program Culture

A second suggestion is building a program culture that values multicultural competency.
As discussed in Chapter 2, a program culture that embraces cultural differences, encourages
students’ interaction and self-reflection, and has faculty work together to infuse diversity issues
into each course and to develop research interests in multicultural counseling would largely
benefit students’ multicultural competency development. As this study moved forward, I
believed that multicultural counseling competency should be reinforced on a regular basis and
integrated into the counselors’ professional identity. The level of program commitment toward
multiculturalism seemed different among programs in this study. Some participants shared a high
program commitment. For example, Stephen shared that his program orients faculty toward ACA
multicultural competencies, infusing multiculturalism into each class, and faculty together make
the practicum evaluation scale based on the ACA multicultural competencies and CACREP
standards. Differently, some participants shared disconnection with other counseling faculty, did
not know how multiculturalism has been taught and infused into other classes, and felt surprised
by students’ multicultural competency when they enter the practicum. Through periodic
programmatic discussions in terms of expectations and evaluations for students’ multicultural
competency, faculty can better engage students’ in the multicultural competency development
process and work collaboratively and consistently with each other to promote students’
multicultural competency development.
Select Students and Recruit Faculty Based on Humility and Openness

In this study, students’ openness and humility is defined as an integral part of
multicultural competency as well as a key condition for multicultural competency development.
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Supervisors’ openness and humility is associated with a strong supervisory relationship with
supervisees. It is important for faculty in counseling programs to become intentional in assessing
student or faculty applicants’ characteristics such as being open-minded, other-oriented, humble,
and a lack of superiority in the pre-admission workshop or interview.
Course Sequence

In addition, counseling programs need to consider students’ training and developmental
needs to suggest course sequence. In this study, six out of the eight participants suggested
students to take multicultural counseling courses before taking practicum because it seemed that
students who have learned fundamental concepts in multicultural counseling courses are better
able to apply these concepts in practicum. As participants reflected, students who have taken
multicultural courses before practicum tend to initiate cultural topics in supervision, have a better
understanding of their own cultural identity, and make fewer assumptions. Apparently, there is
no one best course sequence that fits every program and student, but it is still important to
consider appropriate class sequencing that better supports students’ professional and personal
development. It seemed wise for students to take a multicultural counseling class in the
beginning of their program to build a strong core belief on multiculturalism.
Counselor Educators and Supervisors

In this study, it is suggested that educators should encourage students to be involved in
multicultural activities and events and to work with culturally diverse clients as ways of
promoting personal growth and insight into their own and other cultures. Two participants in this
study talked about requiring practicum students to meet with culturally different clients. In my
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doctoral training program, faculty intentionally mismatch clients and counselors based on
cultural factors. In addition, experiential learning and discussion of multicultural issues in
supervision promote students’ competency in working with diverse clients.

Multicultural Counseling Courses

Multicultural counseling courses need to avoid giving stereotypical cultural information.
Linda and Angie discussed their ways to avoid instilling stereotypes about counseling different
cultural groups. Linda told students in the beginning of the class that there is no “formula” to
counseling any group of people because everyone has a unique intersection of multiple identities.
Angie tried to find a balance between increasing students’ cultural knowledge and imposing
certain expectations of individuals of a certain group. In addition, multicultural counseling
educators need to encourage students to frequently question their awareness, knowledge, and
skills because of the ever-changing nature of culture. Traditional teaching, such as lecturing, is
not associated with students’ perceived multicultural competency (Lee & Khawaja, 2013).
Participants in this study suggested that effective multicultural training is experiential, which
stimulates students’ emotional reactions to an appropriate degree. Participants reflected that part
of the practicum students’ anxiety comes from the difficulty of applying multicultural learning in
practice. Thus, multicultural counseling training and supervision need to support students to
transfer their learning into application. In terms of important content in multicultural counseling
courses, the participants reflected that the racial identity models, interactions of multiple
identities, and understanding the effect of power, privilege, and discrimination on people’s lives
are effective to promote students’ multicultural development.
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Supervision Focuses on Multicultural Competency

Developing cultural competency must be identified as a goal and consistently approached
throughout the supervision process. Actively discussing cultural issues in supervision seems to
promote supervisees’ multicultural competency development. Supervisors in this study engaged
students in multicultural competency development through integrating multiculturalism into their
supervision models or choosing a multicultural counseling model to guide their supervision
activities, establishing a collaborative and reciprocal supervisory relationship, modeling
openness and humility, actively incorporating diversity in supervision, and challenging students
to develop multicultural competency. Participants commonly expected the practicum students to
be open to self-reflection, build working alliance with clients, interact with peers, integrate
feedback, and conceptualize clients’ cases with consideration of clients’ cultural backgrounds.
Many participants filled out an assessment scale to evaluate their students’ multicultural
competency. However, it is unknown to what degree multicultural competency was addressed in
the evaluation scale. In addition, few participants remembered whether there were multicultural
competency items on the evaluation scale. Formal and informal evaluation not only indicates the
importance of multicultural competency, but also pinpoints the specific areas that need further
attention. Practicum students must be informed of their evaluation results on a regular basis in
terms of multicultural competency.
Collaboration with Site Supervisor

Practicum instructors need to collaborate with site supervisors to promote students’
multicultural competency. The participants commented that site supervisors play an important
role in supporting students’ professional development. However, the participants also reported
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that students have mixed experiences on site. On the one hand, they meet diverse clients, which
helps increase their cultural sensitivity. On the other hand, they may face institutional barriers to
providing multicultural counseling. These barriers might be following a certain script or a
particular theory. In addition, the site supervision that students receive seems largely dependent
on the site supervisors’ availability and ability to provide supervision. Based on these situations,
in the 2016 standards, CACREP for the first time requires site supervisors to a minimum of a
master’s degree in counseling or related profession, relevant certifications and/or licenses, at
least two years of professional experience in the supervisees’ specialty area, knowledge of the
program’s expectations, requirements, and evaluation procedures for supervisees; and relevant
training in counseling supervision. The standards also require a contract between university
supervisors and site supervisors to define roles and responsibilities to monitor student
development. The above standards highlight the qualifications and responsibilities of site
supervisors as well as the level and type of communication and understanding between the
university and site supervisors. It seems that these requests can reduce some of barriers for
students on their sites.
Increase Multicultural Supervision Competency

Counselor educators need to improve multicultural competency and multicultural
supervision competency. In this study, none of the participants expressed that the supervision
that they received in their master’s program was significant for improving their multicultural
competencies. Part of the reason was that most of the participants received their master’s degree
before the American Counseling Association (ACA) multicultural competencies and their faculty
supervisors did not receive training in multicultural counseling and supervising themselves. In
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other words, their supervisors were not culturally competent enough to provide multicultural
supervision to the participants. Effectively promoting students’ multicultural competency not
only needs experience but also needs continuously and strategically improving own multicultural
competency.
Counseling Students

Having a humble and open attitude toward different cultures is the foundation of
multicultural competency and what faculty and clients are looking for in counselors. Students
may develop their openness and humility from attending conferences, interacting with people
who are from different cultural backgrounds, taking classes that focus on different culture,
reading books and articles about cultures, examining biases and stereotypes and beliefs, learning
from peers and faculty who are oriented to multiculturalism, counseling clients from different
backgrounds, conducting research on multicultural counseling, presenting on different cultures
and multicultural counseling, challenging racism and discriminations toward minority
populations, and helping build program and campus culture that value cultural differences.
Culturally competent counselors could bridge cultural differences through their genuine interests
in other cultures. The genuine interests regarding multicultural competency could motivate
students to engage in self-reflection, self-critique, and self-exploration, which are essential to
developing multicultural competency.
Future Research Recommendations

Several future studies immediately come to mind. The ongoing process that participants
described as occurring with experience and training would be an interesting study to undertake.
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Perhaps a longitudinal study that focuses on how new counseling students, practicum students,
and students who are about to graduate approach multicultural counseling could provide
meaningful information that further elucidates the process of developing multicultural
competency.
Another study might focus on practicum students’ perspectives of their multicultural
competency development process, which include what training experiences, the type of
supervisory relationship, supervision activities, and feedback are helpful. A study focusing on
students’ perceptions could provide additional or different understanding of what is meaningful
in counseling training as compared to this current study that focuses on supervisors’ perspectives.
As participants reflected in this study, one of the weak research areas is site supervision.
More research is needed on how site supervisors can navigate their regular workload as well as
provide sufficient and qualified supervision of students. Also how site supervisors develop their
own multicultural competency and evaluate students’ multicultural competency remains
undiscussed in literature. Future studies can focus on these aspects of site supervision.
In this study, each program used a different assessment scale to evaluate practicum
students’ competencies. The items on the assessment scale indicated what practicum supervisors
were looking for in terms of students’ competencies. My impression was that although
supervisors in this study believed that students needed to improve their cultural awareness,
knowledge, and skills, their expectations of the students’ level of achievement in these areas by
the end of the practicum remained unknown. In other words, evaluation of students’
multicultural competency might largely depend on individual supervisor’s preferences or
impressions. A clear multicultural competency standard for practicum students is still lacking
among counseling professionals in CACREP programs, a nationwide study that examines each
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program’s practicum assessment scale would provide a much more clear picture of what
competencies have been commonly recognized and emphasized and what competencies have
been left out of the evaluation process. This type of study could help compile a clearer standard
to guide and monitor practicum students’ development of multicultural competency.
Conclusion

This grounded theory research hypothesized a few specific conditions that promote
master’s-level practicum students’ multicultural counseling competency development from nine
counselor educators’ perspectives. The first one is counseling faculty value multicultural
competency, infuse multiculturalism into each of the courses, and intentionally increase their
own multicultural competency. The second condition is the counseling program culture. A
positive culture could influence students to integrate multicultural competency into their identity.
The third condition is multicultural courses. Multicultural counseling courses need to be
experiential. Instructors need to enhance students’ openness toward different cultures; discuss the
effects of power, privilege, and discrimination on people’s lives; reinforce the concept that
people have multiple identities; challenge students’ biases and increase students’ awareness;
increase students’ knowledge but avoid lecturing about stereotypical information; and prepare
students to transfer academic learning into practice. The last condition is multicultural
supervision. A positive, collaborative, safe, equal, and reciprocal supervision relationship is
important for supervisees to openly discuss cultural issues. Supervisors need to have clear
expectations and evaluation standards toward students’ multicultural competency, mismatch
students with clients based on cultural factors, view cultural competency as a central topic in
supervision, design supervision activities based on students’ developmental and cultural needs,
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model openness and humility, and collaborate with site supervisors to promote students’
multicultural competency.
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Dear counselor educators and supervisors;
I would like to request your participation in a research dissertation project titled, “An exploration of
counselor educators’ and supervisors’ view of the development of multicultural competence in master’slevel students during practicum” by Chunnan Hu, a doctoral counseling education and supervision
candidate at Northern Illinois University. This project will examine your perceptions of and experiences
with master’s practicum students’ development of multicultural competence. This form asks for your
voluntary consent to partcipate in this study as a research participant.
It is important that you know and understand the following information before you agree to participate in
this project. If you have any questions, feel free to ask the research staff before you begin:
1. Your participation is voluntary. You may withdraw from this study at any time for any reason and
without consequences. If you decide not to participate, simply return this page unsigned.
2. You will be asked to provide brief demographic and professional information such as your name and
place of work.
3. The interview should take approximately 45-90 minutes of your time to complete. There might be
follow-up questions for clarification and elaboration from the interview via email.
4. Interviews will be audio-taped and transcribed for review and analysis.
5. Your identity and any personal and professional information you provide will remain confidential. All
data will be reported in an aggregated and de-identified form to ensure that your identity is protected.
6. All raw materials from the study will be filed in a locked cabinet stored with the primary researcher in
a personal home off campus. It will be destroyed seven years after data collection has been completed.
7. The benefit of this study includes the opportunity to provide valuable references for training and
educating counselors related to multicultural competence development in practicum.
8. The risk of participation is minimal and related to potential limits of confidentiality. I will use a
password-protected laptop and personal locker to protect confidentiality, and I will check with you
before using your direct quotations in a final report to protect your identity.
9. For further information about this research subject, you may contact the primary researcher Chunnan
Hu at (815) 793-6593, or Dr. Scott Wickman at (815) 753-9324. If you have questions about your
rights as a researcher participant, you may contact the NIU Office of Research Compliance at
(815)753-8588.
10. By signing this agreement, you certify that you agree to volunteer to participate in this project. Please
sign both copies of this form and retain one copy for you.
Thank you for your assistance.
Chunnan Hu, M.A.
By my signature below, I certify that I have read and understand the information listed above and I agree
to participate in the research project described above.
____________________________
____________________________
Print Name
Signature and Date
By my signature below, I verify that I agree to audio tape my interview session.
____________________________
____________________________
Print Name
Signature and Date
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The purpose of this questionnaire is for you to provide basic background information about
yourself and your experience in counselor education and supervision. Please complete the
following demographics questions.
Demographic Information
1. Name:
2. Gender:
3. Age:
25-35

36-45

46-55 ______ 56 and over

4. Race and ethnicity:
5. Highest degree and major:
6. Year you received the above degree:
7. Where do you currently work as a counseling faculty:

8. Number of years you have been counseling faculty:
9. Number of years you have taught master’s-level practicum:
10. Number of multicultural courses that you have taken:

Contact Information
Phone number:
Email address:

